Sample Lesson Plan

GRADES College

SUBJECT AREAS Literature, Creative Writing, and Media Studies
MATERIALS Internet access, paper, pen, markers, Post-its

TIME Two 60-minute class sessions

LEARNING OBJECTIVES
e Identify dominant narratives in monster stories and the ableism within them.
e Create counterstories.

PRE-CLASS STUDENT WORK Students should read and create notes about this article
(excluding the lesson plan).

FACILITATION NOTES This activity will work best if students have been introduced to the
concept of the different models of disability. A good reading on the topic is the disabled
cartoonist and writer Dave Lupton’s 2021 article “A basic interpretation of the models of
Disability” available on Disability Arts Online, which was written to be used “as a resource for
those people with little or no understanding of the various models of disability” (24).

RECOMMENDED MEDIA
e “Against life as we know it”: Working with Werewolves to Create Disability
Counterstories” - essay portion
e If time allows, the class could watch Ginger Snaps or the Supernatural episode “Heart”
Season 2, episode 17

CLASS SESSION 1

WARM-UP (3 minutes)

e Have students approach the whiteboard and create a list of monsters. You can have them
initially brainstorm on their own and then add to the whiteboard.

e Students might ask about the type of monsters they can list. Does a sexy vampire count?
Does a bunny vampire like Bunnicula count? What about monsters they were told about
in childhood? I encourage you to say yes, so they are thinking broadly about the title of
“monster.”

e A virtual classroom or a large lecture could do this activity using word cloud software or
a shared slide students can type in.

REVIEW (10 minutes)

Ask students what stood out to them from the reading. Review the ten common portrayals of
disabled people in literature in particular. Ask if they see any of these in the monster examples
they listed previously. For example, Freddy Krueger from the Nightmare on Elm Street film
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franchise is a supernatural “monster,” and his visible disability in the form of burn scars is used
to scare audiences. Frankenstein’s monster is a villain and pitiable in his monstrosity/disability.

LECTURE (10 minutes)
Guide students through the definitions of dominant narratives and counternarratives, discussing
the ableism inherent in dominant narratives.

Keywords
Dominant Narratives Counternarratives
Mainstream Resisting, critiquing, exposing biases and
misconceptions in the dominant narratives
Ask students:

Why do these dominant narratives have power?

Whom do these narratives benefit?

Why do counternarratives matter?

What are some ways their own cultural groups engage with different monsters? Are there
any specific to their community?

Students can discuss in pairs or do independent writing. Then have students share their thoughts
in a full class discussion.

GROUP WORK (10 minutes)

Hand out materials so that students can write in groups. This can be space on the whiteboard or
easel pads. Have students draw a large Venn diagram in the middle. Breakout groups in a virtual
class could make a copy of a slide you prepared with a Venn diagram.

Prompt: What is different about monsters we’re supposed to like and monsters we are scared of?
Some answers might include: the characters explore a journey of redemption, they are sexy,
protectors, pitiful, have a soul, punish others, are tragic figures, are unruly, powerful.

DISCUSSION (15 minutes)
Have students share their answers.

Ask: What dominant narratives and counternarratives do you see in your examples?

Students might see, for example, that disfigured characters are more likely to be seen as “evil,”
like Scar from The Lion King. Maybe they see that more likeable characters tend to be ones with
more remorse.

EXIT ACTIVITY (2 minutes)
Have students write responses to these prompts:
e Write down two takeaways from today.
e What questions do you have, or what do you think was missing from our discussion that
we could discuss?
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CLASS SESSION 2

WARM-UP (2 minutes)
Ask students to think about a counterstory they are familiar with (from family or cultural stories,
films, tv, or literature).

REVIEW (10 minutes)
Address student takeaways, questions, and/or suggestions for further conversation.

WRITING ACTIVITY (20 minutes)
Ask students to think about a dominant “monster” narrative. It can be one that was addressed
during the last class period, but it does not have to be. Can they think of ways to counter the ableist
narratives within? Examples:
e What would the Little Mermaid’s story look like if her muteness and tail weren’t things
that needed to be fixed?
e What if La Llorona’s emotions weren’t feared but instead listened to?
e What would Madison’s story from Supernatural be like if she had been able to be in
community with other werewolves who did not eat people, instead of being isolated?

Have students write this story in the form of poetry, a mini-play, comic panels, or traditional story.
(This can be done in groups and/or individually as well as being used as the entire activity or as
a pre-write/rough draft.)

SHARING ACTIVITY (20 minutes)
If this was a group activity, students should choose one speaker for their team. The rest of the
group should move to another group, to hear that group’s speaker. They should be able to hear a
few groups this way.
e If this was a solo/paired activity, students should get in small groups to share their stories.
e If this was a take-home activity, you should reserve another class session for sharing,
perhaps in groups of three.

CLOSING DISCUSSION (5 minutes)
Ask: What was your favorite counternarrative you heard from your classmates today?

EXIT NOTE (3 minutes)
Have students respond to these prompts:
e What was something that surprised you?

e What connections can you make to your real-life experiences?

e Write down two takeaways from today.

e  What questions do you have?

e What do you think was missing from our discussion?
EXTENSION ACTIVITIES

Other activities include having students talk about how they feel as they challenge their own ideas
of disability through these activities and what dreams they have as/for disabled and able-bodied
people. These dreams too can be a form of resistance against dominant messages.
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