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User Guide to Teaching with Folk Sources 
by Lisa Rathje, Local Learning 
 
Teaching with Folk Sources offers an inquiry-based set of lessons and learning activities. We 
define some frequently used terms highlighted in green throughout this introduction. 
  

Ethnography: A study of culture and cultural processes that uses multiple 
ways to research, observe, and document people, places, events, and artifacts. 

Oral History: Both a method and an ethical framework used to access lived 
memories or individual and community understanding of cultural ways of life. 
Oral history refers to the process of documenting these perspectives through a 
loosely structured interview format and the resulting recorded media. 

Primary Source: In addition to historical documents, a primary source 
includes contents of ethnographic and folklife collections such as photographs, 
recorded and transcribed interviews, artifacts, recipes, music, maps, and more. 

  
Over the past 150 years, folklorists, ethnomusicologists, and other cultural researchers have 
created a unique and enormous corpus of ethnographic folklife collections: multi-format, 
unpublished archival collections that contain irreplaceable records of the life of our country. Such 
collections are created works, brought together through the intentions and activities of the 
researcher, often working in collaboration with members of the community whose traditional 
expressive life is the focus of study. Oral histories and ethnographic materials help present 
complicated issues and topics by comparing and contrasting life experiences, voices, and vantage 
points. Although they do often reflect historical truth, primary sources are valued as powerful 
reference points for understanding individual and community perspectives on memory, meaning, 
and identity. The largest and most significant collection of these materials in the United States is 
the Archive of the American Folklife Center at the Library of Congress, but similar, smaller 
collections are held by individuals, organizations, and academic institutions across the U.S. 
 
Learning Activities and Lesson Planning ToolsðThe 6th ñEò 
The Lesson Plans in this guide follow the 5E model for instruction: Engage, Explore, Explain, 
Extend/Elaborate, and Evaluate. Folk Sources offer a 6th “E” that introduces a specialized research 
methodology that cultural anthropologists, folklorists, and other qualitative researchers use: 
Ethnography. 
 
Ethnography literally means to “write culture.” Folklife, traditional arts, and community stories 
are artistic expressions shared among groups that are meaningful for a cultural community and 
have been shared informally, often for generations. Importantly, ethnography uses interviews and 
documentation as research tools to learn information directly from members of our communities 
that might not be in a published book or searchable online. 
  

https://www.loc.gov/folklife/


https://blogs.loc.gov/folklife/2019/05/homegrown-plus-cambodian-american-heritage-dancers-with-chum-ngek-ensemble/
https://blogs.loc.gov/folklife/2019/05/homegrown-plus-cambodian-american-heritage-dancers-with-chum-ngek-ensemble/


https://www.loc.gov/folklife




https://www.loc.gov/item/2017655522


https://www.loc.gov/item/2020721850/
https://www.loc.gov/item/2020721850/
https://www.loc.gov/item/2020721850/


 

Teaching with Folk Sources, Unit 1 
 
Use this Unit to: 
 

• Explore the Folksources.org website as a teaching tool. 
 

• Learn vocabulary for using primary sources found in archives and specialized language 
for primary sources that come from cultural inquiry and documentation. 

 

Teaching with Folk Sources, Unit 1  
Centering Classroom Use for Ethnographic Sources with Folk Sources CMS 133 

by Andy Kolovos, Vermont Folklife and Sarah Milligan, Oklahoma Oral History Research Project  
Lesson 1: Discover Folk Sources 136 

by Lisa Rathje  
Discover Folk Sources Worksheets  

Comparison Worksheet 139 
Primary Source Analysis Tool 140 
History Timeline Comparison Worksheet 141 

Lesson 2: Written and Spoken Words 142 
by Andy Kolovos and Alexandra S. Antohin  

Writing for Communication: Describe and Illustrate a Process 147 

Lesson 3: Exploring Primary and Secondary Sources Through the Folklore of Food Systems 148 
by Alexandra S. Antohin and Mary Wesley, with Teaching Tips by Joe Rivers, Brattleboro Area Middle 
School  
Exploring Primary and Secondary Sources Worksheets  

Primary Source Comparison Organizer 154 
New England Fishing Industry Note Organizer 156 

Note: Is Art a Primary Source?  
by Paddy Bowman and Lisa Rathje, Local Learning 158 

https://folksources.org/resources


https://folksources.org/resources
https://youtu.be/qH-l2nlZcF8


https://youtu.be/W6MHkladlP0
https://youtu.be/RWpIdKp2RU8
https://youtu.be/d4AHhjdquGs
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Folksources.org also plays a crucial part in the project's goals by drawing together on a single 
platform the primary source materials from partner repositories, links to materials at the Library 
of Congress, and—when permissions allow—Library of Congress materials not currently 
available online. These items are formatted to correspond to "primary source sets," a term used by 
the Library of Congress Teaching with Primary Sources Partner Program to refer to a curated and 
themed collection or playlist of materials. These sets are developed to be classroom ready as a part 
of our bundled learning tools and encourage teachers to generate their own sets that align by topic, 
theme, and geography without the potential intimidation of sifting through thousands of sources 
from in a single database. It promotes literacy for online and archival discovery by adhering to 
standardized descriptive metadata and faceted browsing common to digital collections, but with 
terminology geared toward teaching standards and classroom use, thus simplifying the search 
process for adapting content to related lessons. 
Focusing these primary source sets on folk 
sources, which reflect the nuances of examining 
lived experiences, gets learners thinking about 
attribution of testimonies and other types of 
recorded narratives, which is important when 
processing information literacy on many levels. 
Perhaps most excitingly, it allows for the 
nimble repurposing of this content by others in 
new and inspiring ways that can lead to the 
discovery of new connections and the creation 
of new knowledge.  
 
The design of folksources.org also introduces important concepts such as how to work with 
transcripts and build robust descriptors, such as keywords, natural language tags, and context 
description. Lastly, it establishes a unique space for students and educators to explore archival 
materials in ways that are curated for their specific use, such as a content scope that offers diverse 
perspectives and historical periods, presented through concise and engaging media clips. The 
folksources.org site is a starting point for developing content and easy adaptability for introducing 
ethnographic content into learning environments, with the hope of spurring future branches of 
creativity in education in the years to come.   
 
 
 
Works Cited 
Parsons, Gerald E. 1995. Performers, Collectors, and the People of the United States.  Folklife Center News. Winter 

1995. 
Saylor, Nicole. 2017. The Archivesque: Reframing Folklore Collecting in a Popular Culture World. Folklife Today. 

November 25, https://blogs.loc.gov/folklife/2017/11/the-archivesque-reframing-folklore-collecting-in-a-
popular-culture-world.  

 
Endnotes 
1. See Saylor 2017 for a recent reconsideration of Parson’s seminal 1995 essay. 
 
URLs 
https://folksources.org/resources 
https://www.loc.gov/programs/teachers/about-this-program/teaching-with-primary-sources-partner-program  

Click to View “Making Folk Sources 
Connections”  

https://www.loc.gov/programs/teachers/about-this-program/teaching-with-primary-sources-partner-program
http://folksources.org/
https://folksources.org/resources
https://www.loc.gov/programs/teachers/about-this-program/teaching-with-primary-sources-partner-program
https://youtu.be/oQcxUnglVUM
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Lesson 1: Discover Folk Sources  

by Lisa Rathje 
 
Teaching Statement: While introducing vocabulary used to 
archive primary sources at the Library of Congress and 
elsewhere, in this lesson students will also connect contemporary 
topics and art to a deep occupational labor history of Chicago. 
The lesson establishes an important starting point to 
understanding why primary sources prove powerful in offering 
multiple perspectives and new voices for challenging history. 

Course: High School Social Studies  Lesson Title: Discover Folk Sources 
Time Requirement: 40 min.  Unit of Study: Teaching with Folk Sources 

Central Focus (Purpose): This lesson introduces key terms for using primary sources in the 
classroom. Students will learn skills central to accessing primary sources that include audio 
and visual media.  
Essential Question that can connect to any primary source oral history interview:  
How can an oral history interview unlock new perspectives on history?  
Essential Question specific to these items:  
How might occupational knowledge documented through ethnography challenge history 
narratives? 
 

Academic Standards: 
Common Core State Standards 
Learn more: https://www.loc.gov/programs/teachers/getting-started-with-primary-
sources/primary-sources-and-standards 

Primary sources from the Library’s collections offer myriad examples of complex 
informational text from diverse sources, including letters, diaries, newspapers, and America’s 
founding documents, as well as other formats such as maps, photographs, charts, and oral 
histories. Immersive explorations of these items support student learning and developing skills, 
including: 

• Evaluating varied points of view,  
• Analyzing how specific word choices shape meaning,  
• Assessing the credibility of sources,  
• Conducting research projects based on focused questions, and  

Gathering evidence from literary and informational texts to support a claim. 
 
 
 

https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/primary-sources-and-standards
https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/primary-sources-and-standards


https://www.loc.gov/item/2017655522
https://www.loc.gov/resource/afc2011062.afc2011062_00263_ph/?sp=24
https://www.loc.gov/item/2020721850


https://www.loc.gov/resource/afc2011062.afc2011062_00263_ph/?sp=24
https://www.loc.gov/item/2017655522
https://www.loc.gov/collections/occupational-folklife-project/about-this-collection/
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https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Primary_Source_Analysis_Tool_LOC.pdf 

https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Primary_Source_Analysis_Tool_LOC.pdf
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Teacher Materials and Preparation: 
Test all links connected to classroom activities and that your classroom technology can play 
audio recording (e.g., speakers, headphones). 
 
Print out transcripts of Christine “Gussie” Levarn on Rural Electrification. 
 

5E Instructional Model 

Engage: Talking and Writing 
Activity 1: Ask students to share their favorite text abbreviations and emojis. Now ask how 
they would say this aloud. Have you ever said “LOL” or “OMG”? When does texting become 
part of speech? 
 
Discussion 
Spoken language and written language have different sets of expectations. Something that 
sounds normal when speaking might not look right when written down. Something that looks 
good on paper or a screen might sound unnatural when spoken aloud. These differences can 
affect the way we communicate. 
 
Activity 2:  
Step one: Working with a partner, have each person think of a process that requires a few 
steps. Then explain to each other how you would do this as a set of instructions (examples: 
how to brush your teeth, how to make a phone call, how to eat cereal).  
 
Option: Have students record their process instructions to further demonstrate the difference 
between verbal vs written communication. It also promotes oral recording as a type of 
notetaking and learning modality/option.  

 
Step two: Write down this same process, but imagine the teacher (or other person) as the 
audience for these written instructions. The worksheet following this lesson may help organize 
their thoughts. 
 
Discussion 
What are the differences between oral, recorded, and written communications? What is 
similar? 
 

Explore: How People Say Things 
How people say things can tell us a lot about what they mean and how they feel.  For example, 
we might start talking louder and faster when we’re excited about something. We might 
change the tone of our voice if we’re angry or sad. If someone says something we find funny, 
we laugh. Sometimes we pause to think about what we’re saying and are quiet before we begin 
to speak again. 
 

https://folksources.org/resources/items/show/15
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1. Have students silently read the transcript of Christine “Gussie” Levarn on Rural 
Electrification. 

2. Gather responses.  
3. Play clip: Christine “Gussie” Levarn on Rural Electrification.  
4. Discuss differences.  

 
Explain: From Speech to Text - Transcription 
When we talk, we don’t really think about the rules of punctuation at all–or even written 
grammar in general–we just talk in the way people around us talk and in ways that feel 
appropriate to the situation. However, when we write we do need to use punctuation or our 
meaning can be totally misunderstood.  
 
Compare these two sentences: I like cooking my children and my pets. I like cooking, my 
children, and my pets. 
 
Then: 
1. Have everyone listen to a 5-10 second section of Christine “Gussie” Levarn on Rural 

Electrification.  
2. Before playing the clip again, prepare students to write down what they hear verbatim. This 

will be their practice transcript. 
3. Have students share their transcripts with each other. What are the differences between 

your transcript and your partner’s?  
 

Elaborate: Whatôs Missing in a Transcript? 
When we talk, we communicate using more than just words. The way we say something can 
be as important to our meaning as what we are saying.  
  
1. Return to your practice transcripts of Gussie Levarn. How does the text compare with the 

recording?  
2. Create a list of all the nonverbal elements of communication, such as tone of voice, 

volume, crying, laughter. Do those things matter or not? 
 

Evaluate: Is a Transcript a Primary Source? 
If a transcript is created from an audio recording, can it be a primary source? Why or why not? 
Does it contain “primary source information,” even if it is not itself a “primary source”? 
 
Ethnography: 
1. Take the American Accent Quiz to explore regional speech and slang. 
2. To learn more about the connection between how we speak and where we live or grew up, 

do a short interview with a person in your life with the following questions:  
What language or languages do you speak?  

https://folksources.org/resources/items/show/15
https://folksources.org/resources/items/show/15
https://folksources.org/resources/items/show/15
https://folksources.org/resources/items/show/15
https://folksources.org/resources/items/show/15
https://www.babbel.com/en/magazine/american-accent-quiz


https://folksources.org/
https://www.loc.gov/collections/american-english-dialect-recordings-from-the-center-for-applied-linguistics/about-this-collection/
https://www.loc.gov/collections/american-english-dialect-recordings-from-the-center-for-applied-linguistics/articles-and-essays/survey-locations/
https://www.loc.gov/collections/american-english-dialect-recordings-from-the-center-for-applied-linguistics/articles-and-essays/survey-locations/
https://www.loc.gov/item/afccal000004/
https://www.loc.gov/item/afccal000001/
https://www.loc.gov/item/afccal000208/
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Lesson 3: Exploring Primary and Secondary Sources Through the Folklore of Food 
Systems 

by Alexandra S. Antohin and Mary Wesley, with Teaching Tips by Joe Rivers, Brattleboro Area 
Middle School 
 
Teaching Statement: This learning activity includes several resources that help define the 
difference between primary and secondary sources. We also encourage you to incorporate other 
materials you might already use. However, many of the available definitions privilege a 
historian’s take on sources that tend to emphasize physical documents and text. To learn more 
about the approach from folklife and ethnographic perspectives, read “What does a primary 
source do for you?,” a short essay from teachers and researchers with folklore, anthropology, and 
museum studies backgrounds.   
 
For more orientation to “foodways” and how to incorporate this body of folklife knowledge in 
the classroom, see Teaching with Foodways (City Lore and Local Learning). 
 
URLs  
Teaching with Foodways https://locallearningnetwork.org/wp-content/uploads/2021/08/CARTS2010.pdf 
What does a primary source do for you? https://JFEpublications.org 
 
Course: Middle/High School Economics, 
Social Studies, Geography, or History 

Lesson Title: The Folklore of Food Systems 
 

Time Requirement: Five 45-min. sessions 
 

Central Focus: 
This lesson introduces the interview as a type of source for learning how food shapes local culture and 
society. Students will learn about how information from interviews can be both primary and secondary 
sources.   
  
Academic Standards: 
Social Studies Proficiencies:  
 
NCSS C3 Standards 
• Economics 1.6-8  Explain how economic decisions affect the well-being of individuals, businesses, 

and society   
• Economics 6.6-8  Explain how changes in supply and demand cause changes in prices and 

quantities of goods and services, labor, credit, and foreign currency  
• Geography 4.6-8 Explain how cultural patterns and economic decisions influence environments and 

the daily lives of people in both nearby and distant places  
• History 10.6-8 Detect possible limitations in the historical record based on evidence collected from 

different kinds of historical sources   
 

Transferable Skills: 
Vermont Transferable Skills-Clear and Effective Communication   
Vermont Transferable Skills-Informed and Integrative Thinking 
  

https://locallearningnetwork.org/wp-content/uploads/2021/08/CARTS2010.pdf
https://locallearningnetwork.org/wp-content/uploads/2021/08/CARTS2010.pdf
https://locallearningnetwork.org/wp-content/uploads/2021/08/CARTS2010.pdf
https://jfepublications.org/
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Primary Sources in This Lesson: 
Jonathan Corcoran on Food and Place https://folksources.org/resources/items/show/14 
 
Bailey, Dave, and Mary Hufford. Gardens, Wildlife, and Fried Green Tomatoes 
https://www.loc.gov/item/cmns001709 
 
Katharine Duclos on butter production in the early 20th century 
https://folksources.org/resources/items/show/17 
 
Howard Wilcox on How His Family Began Producing Ice Cream 
https://folksources.org/resources/items/show/19 
 
Euclid and Priscilla Farnham on changes to dairy farming practice 
https://folksources.org/resources/items/show/18 
 
Photograph from interview with John E. Peck, Peck Farm, Great Bend, New York 
https://www.loc.gov/resource/afc2012033.afc2012033_01824_ph/?sp=2 
 
Other Resources: 
American Folklife Center definition of Folklife, quoted by Crandall Library 
https://www.crandalllibrary.org/folklife-center/about/what-is-folklife 
 
Digest: A Journal of Foodways and Culture https://scholarworks.iu.edu/journals/index.php/digest 
  
Learning Objective(s) Associated with Above Standards: 
After completing this lesson, students will be able to:  
• Better understand and present the perspectives of individuals and communities 
• Introduce personal testimonies and audio recordings as alternatives to historical, text-based 

research 
• Present multiple formats to describe one story (e.g., comparing and contrasting different forms of 

evidence)   
• Demonstrate the value of primary and secondary sources to support tasks such as conducting 

background research 
  

Academic Language/Terminology: 
Ethnography: A study of culture and cultural processes that uses multiple ways to research, observe, 
and document people, places, events, and artifacts. 
 
Folklife: The many creative ways we express ourselves as members of our family, our community, our 
geographical region, our ethnic group, our religious congregation, or our occupational group (adapted 
from the American Folklife Center definition).  
 
Foodways: The cultural and social dimensions of food production, preparation, consumption, and other 
aspects of food use, and often emphasizes food’s role in individual and group expression (adapted from 
Digest: A Journal of Foodways and Culture).  
 

https://folksources.org/resources/items/show/14
https://www.loc.gov/item/cmns001709
https://folksources.org/resources/items/show/17
https://folksources.org/resources/items/show/19
https://folksources.org/resources/items/show/18
https://www.loc.gov/resource/afc2012033.afc2012033_01824_ph/?sp=2
https://www.crandalllibrary.org/folklife-center/about/what-is-folklife
https://scholarworks.iu.edu/journals/index.php/digest
https://www.crandalllibrary.org/folklife-center/about/what-is-folklife/
https://scholarworks.iu.edu/journals/index.php/digest
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Primary Source: Firsthand accounts or evidence of an event or time created by people who had direct 
experience of that time.  
 
Secondary Source: Accounts that retell, analyze, or interpret events, usually at a distance of time or 
place. 
  
Differentiation and Other Modifications:  
Foodways topics can be adapted for themes that align with classroom interests. See Archival 
Connections for links to Library of Congress Occupational Folklife Project.  

Teacher Materials and Preparation: 
Review all academic language terms and identify content-specific words from the interview clips. 
 
Prepare graphic organizers for teaching tips activities. 
 
Test all links connected to classroom activities and that your classroom technology can play audio 
recording (e.g., speakers, headphones). 
 
For the Ethnography activity, prepare food ingredients and recipe cards 
  

6E Instructional Model 

Engage: 
Offer some definitions and demonstrations 
of ethnography and its key skill: 
interviewing.  
 
See “Gateways to Folklife and Oral 
History” for starter definitions.  

Teaching Tips: 
Playing clips that show ethnography in action is a great 
way to illustrate this concept. 
 
Student interview clips help students relate to this skill. 
As an example, listen to Gilbert’s interview with Hunter 
about skiing. 
 
For additional elaboration, integrate these videos:  
What are Primary Sources? (Video and Interactive 
Activity)  
 
Primary and Secondary Sources  

Explore: 
Interviews are valuable because they 
provide direct evidence of how people 
understand and experience life, whether 
ordinary occurrences or big events. Are 
primary sources. Depending on how they 
are used, they can be primary or secondary 
sources. 
 

Teaching Tips: 
Integrate these videos for additional elaboration:  
 
What are Primary Sources? (Video and Interactive 
Activity)  
 
Primary and Secondary Sources  
 
 

https://drive.google.com/file/d/1PAXn0KTjkw1OcxVLxmhG8vfEiKtAREC8/view?usp=sharing
https://drive.google.com/file/d/1PAXn0KTjkw1OcxVLxmhG8vfEiKtAREC8/view?usp=sharing
https://www.kidcitizen.net/episodes-blog/what-are-primary-sources
https://www.kidcitizen.net/episodes-blog/what-are-primary-sources
https://vimeo.com/87001150
https://www.kidcitizen.net/episodes-blog/what-are-primary-sources
https://www.kidcitizen.net/episodes-blog/what-are-primary-sources
https://vimeo.com/87001150


https://folksources.org/resources/items/show/14
https://youtu.be/iwIbdapLogQ
https://youtu.be/iwIbdapLogQ
https://www.sevendaysvt.com/vermont/abenaki-land-link-project-plants-seeds-of-food-sovereignty/Content?oid=31421746
https://www.sevendaysvt.com/vermont/abenaki-land-link-project-plants-seeds-of-food-sovereignty/Content?oid=31421746
https://www.uvm.edu/sites/default/files/Agriculture/sweet-seasons-farm-march-2019.pdf
https://www.loc.gov/programs/teachers/about-this-program/
https://www.loc.gov/item/cmns001709/
https://www.loc.gov/item/cmns001709/
https://www.loc.gov/free-to-use/gardens/
https://www.loc.gov/free-to-use/advertising-food/


https://folksources.org/resources/items/show/17
https://folksources.org/resources/items/show/17
https://folksources.org/resources/items/show/19
https://folksources.org/resources/items/show/19
https://folksources.org/resources/items/show/18
https://folksources.org/resources/items/show/18
https://www.loc.gov/resource/afc2012033.afc2012033_01824_ph/?sp=2
https://www.loc.gov/resource/afc2012033.afc2012033_01824_ph/?sp=2
https://www.loc.gov/resource/afc2012033.afc2012033_01824_ph/?sp=2
https://www.loc.gov/item/2020655277/
https://www.youtube.com/watch?v=BTswkyLn0yA


https://www.fishermensvoice.com/archives/201407ReidarsNewShopBuildingCustomTrawlAndScallopGear.html
https://www.fishermensvoice.com/archives/201407ReidarsNewShopBuildingCustomTrawlAndScallopGear.html
https://folksources.org/
https://www.loc.gov/collections/folklife-and-landscape-in-southern-west-virginia/about-this-collection/
https://www.loc.gov/search/?fa=partof:trash+talk:+workers+in+vermont%27s+waste+management+industry:+archie+green+fellows+project,+2018-2019
https://www.loc.gov/search/?fa=partof:trash+talk:+workers+in+vermont%27s+waste+management+industry:+archie+green+fellows+project,+2018-2019
https://www.loc.gov/search/?fa=partof:fresh+produce+workers+in+arizona:+archie+green+fellows+project,+2015-2016
https://www.loc.gov/collections/occupational-folklife-project/?fa=partof:kitchen+workers+in+central+ohio:+archie+green+fellows+project,+2017-2018
https://www.loc.gov/collections/occupational-folklife-project/?fa=partof:kitchen+workers+in+central+ohio:+archie+green+fellows+project,+2017-2018
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 Name_________________________ 
 

Describe a New England Fishing Trawler.                What are its components? 
                                                                                    How does it work? 
                                                                                    Examples of technology 
                                                                                    Include descriptions of the fishermen 
                                                                     
                            
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Describe Reidar’s Trawl Gear Business                         How many years in business? 
                                                                                        Where is it located? 
                                                                                        What does it do?   
                                                                                        How does it support fishing industry? 
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Describe Sarah Fortin’s involvement in the fishing industry?      Where does she work? 
                                                                                                       How did she get involved? 
                                                                                                       How did she start and… 
                                                                                                       What can she do now? 
                                                                                                        
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

How do these stories connect to the definition of Folklife?         Immigration? 
                                                                                                      Generational? 
                                                                                                      Traditions? 
                                                                                   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Adapted from teacher Joe Rivers.



https://www.loc.gov/item/2020632240
https://www.loc.gov/photos/?fa=contributor:amplifier&q=amplifier
https://amplifier.org/


https://www.loc.gov/photos/?fa=contributor:amplifier&q=amplifier
https://www.loc.gov/item/2020632240/
https://jfepublications.org/article/the-urban-art-mapping-project/
https://jfepublications.org/article/the-urban-art-mapping-project/
https://jfepublications.org/article/pieces-of-now
https://www.loc.gov/photos/?fa=contributor:amplifier&q=amplifier
https://amplifier.org/
https://jfepublications.org/article/pieces-of-now
https://jfepublications.org/article/the-urban-art-mapping-project/
https://jfepublications.org/article/the-urban-art-mapping-project/






https://soundcloud.com/bratthistoricalsoc/bhs-e400-ben-robb-and-maple-sugar-interview




https://www.oralhistorysummerschool.com/oral-history-summer-school
https://www.oralhistorysummerschool.com/oral-history-summer-school
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An oral history interview is one important method for generating this kind of person-centered 
knowledge. Sometimes we refer to it as a long-form interview because it can sometimes feel like 
a long and meandering road. Sally Galman (2007) contrasts two interview modes or attitudes: 
mining and traveling. One is focused on looking for a thesis or topic sentence in an interviewee’s 
responses. The other is committed to exploring where the interview goes, which might include 
changes to the prepared questions.  In some ways, you can think of an oral history interview as an 
exercise that is the backward design of a person’s life. Unlike a Wikipedia page, a person’s life is 
rarely laid out in a clear linear progression.  
 
Listening to how interviewers ask a question can be as useful as hearing the responses it generates. 
In the Teaching with Folk Sources database, clips in the primary source sets include the back-and-
forth mode of questioning that is a feature of an oral history interview.  
 
 
 

Transcript of 1988 interview with Euclid and Priscilla Farnham, Tunbridge, 
VT, conducted by Gregory L. Sharrow (link to audio excerpt here) 
 

00:01 Greg Sharrow (GS): So you haven't necessarily made a conscious effort to, um, not change. 
But then again, you haven't courted changes that didn't seem ... 
Priscilla Farnham (PF): He’s done what was expedient. 
Euclid Farnham (EF): Yeah, we have. We certainly have changed it in some respects, we 
certainly have changed. When my dad, my dad bought this fifty-five years ago, and when he 
came, the milk was cooled in an outdoor water tub, which was nothing more than cold water 
coming from the spring. And you put the cans and these were all the old milk cartons. You put 
it down into the water and cool it. And then after a few years, they they built a small milk house 
and put it in a nice bank milk cooler, which again, all you do is put the cans in with some ice 
water to cool it. And then, of course, a few years ago we advanced to bulk tanks, which 
certainly was a tremendous advancement in the quality of milk. 

00:59 GS: And that was, there was no way around that, was there? 
EF: Absolutely no way around that. You had to do this or go out of business, and a lot of 
especially older farmers did go out of business.  

01:08 GS: Yes, it seems to have been a... 
EF: Cut off. 
GS: Yeah. 
EF: Absolutely. That's when the numbers dropped drastically, especially in this area. Orange 
County area, the farms are basically small. Go over in Addison County, it's not uncommon to 
see 100, 150, or even 200, but in Orange County, it's very rare to see. A large herd here will be 
50 or 75. 

01:35 GS: Was it during your working lifetime that a transition was made from horses to tractors? 
EF: Yes. Yes. 
GS: So you grew up working a team? 
EF: Yes, we had a team. In fact, the horses, the last three died there on the farm, and two of 
them were well over 30 years old. My dad wouldn’t sell them, and he said they're just going to 
stay here as long as they live and die here, and they did, they're buried here. We did. When my 
dad came here, he had oxen and then he started using horses because a horse has a much longer 
lifespan than an ox does. 

https://folksources.org/resources/items/show/18


https://jfepublications.org/article/using-formal-interviews-to-build-understanding-in-social-studies/
https://jfepublications.org/article/using-formal-interviews-to-build-understanding-in-social-studies/
https://jfepublications.org/article/using-formal-interviews-to-build-understanding-in-social-studies/
https://jfepublications.org/article/tell-me-what-the-world-was-like-when-you-were-young/
https://jfepublications.org/article/tell-me-what-the-world-was-like-when-you-were-young/
https://jfepublications.org/article/a-note/
https://www.vtfolklife.org/interviewing-advice
https://www.vtfolklife.org/interviewing-advice
https://www.vtfolklife.org/listening
https://www.vtfolklife.org/listening
https://www.vtfolklife.org/listening
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to “teach” students about language, just that it takes a lot of listening and time and 
misunderstandings–there’s nothing wrong with that process; that’s the process working 
correctly. I think using these materials and reading a student reflection reminds me as a teacher 
too that I don’t provide enough of that kind of challenge for students to engage in, get used to, 
and build up their skills, tolerance, and endurance for. We do a lot of listening to songs, but 
not enough listening to different native speakers of Spanish. 

Like open-mindedness, perspective-taking is a skill that can be learned and practiced. Learning 
another language is, at its most basic level, a reminder that not everyone does things the same 
way or lives the same way, and that learning about that enriches rather than diminishes our 
own experience.  

Using these materials, particularly with my 10th-grade students, did a lot for me in terms of 
how I understand their lives and their experience here. 

Sharing these materials with 10th-grade students led to discussions about othering, about a 
farmer’s use of “them” and “they” quite a bit (see “The Community…Accepts Them”). 
Students articulated their discomfort upon hearing those terms and connected that discomfort 
to their own experiences working locally at an inn with people who were not native English 
speakers. What my students shared was 1) that experience with their coworkers is the only 
time in their lives they’ve shared an environment and engaged with non-native English 
speakers, 2) they were initially quite nervous and worried about not being able to understand 
their coworkers and vice versa, 3) they learned how to adapt and communicate and recognize 
it as a skill that they will bring with them into other similar situations and in those situations 
they will feel much less discomfort and concern, and 4) the students shared that they were often 
hesitant to ask questions about where people who were not native English speakers or clearly 
not local were from or other information about them because they were afraid of “getting in 
trouble,” of facing a backlash for being wrong.  

Being able to have this window into my students’ lives and perspectives is very valuable for 
me as their teacher, and as a teacher of students like them. I can’t envision where else in our 
school days or year this conversation would have come up in quite this way or with quite this 
level of reflection and transparency. Using these materials as a starting point generated 
curiosity and connections that allowed us to think about both language and community in a 
really critical and reflective way. 

Concluding Thoughts: Oral History Interviews Challenge How and What We Learn 
Folklife topics and oral history interviews offer a conversation with the communities we are a part 
of. They can localize what is presented as the official record or dominant narrative–sometimes 
offering a critique or counternarrative. This lens and method of inquiry includes and values 
multiple viewpoints, perspectives, and even opinions–the “who” part of the telling of history. It 
inserts important questions such as “who” authors the record that shapes the narrative you adopt? 
And who is not included and why?  
 
These gateways to local learning can introduce and spotlight ideas of knowledge construction– he 
“how” we know what we know. If our records are partial, if events can be viewed and interpreted 
from multiple points of view, how should we be evaluating sources? Who is doing the collecting? 
What factors determine what is selected?  

https://folksources.org/resources/items/show/30


 

Journal of Folklore and Education (2023: Vol. 10, Issue 2) 
Gateways to Folklife and Oral History Sources  
by Alexandra S. Antohin, with Teaching Tips by Kathleen Grady, Joe Rivers, Mary Rizos, Don Taylor  

169 

 
Lastly, learning with (and, when fortunate, co-creating) primary sources is a democratic and 
potentially empowering act: Having access to the materials and records that tell the story of your 
community, or to recognize the absence of the records, can be a powerful encounter.  
 
 
Classroom Spotlight: Making Mini-Comics with Primary and Secondary Sources 
Kathleen Grady, PreK-Grade 5 School Librarian, White River School, White River Junction, VT 
 
In July 2022, I took a course through Vermont Folklife: Field Methods for Documenting Everyday 
Life. Through this course, I became aware of The Most Costly Journey, a recently published comic 
anthology based on ethnographic research. I also learned about Vermont Folklife’s exhibit The 
Golden Cage, which was based on interviews conducted by former migrant educator and current 
high school teacher Chris Urban. These details inspired me to tackle a project focused on primary 
source materials that connected Vermont stories about migration with my 4th- and 5th-grade 
students. 
 
The project was anchored by this guiding question: How might telling (or listening to) a story help 
someone who is going through a hard time? My hope with this project was that my students might 
consider storytelling in a different light. Many understand storytelling for its entertainment value, 
but the therapeutic value of storytelling was a new concept for many of them.  
 
This project addresses certain AASL (American Association of School Librarians) Standards, such 
as “enacting new understanding through real-world connections,” demonstrating “empathy and 
equity in knowledge building within the global learning community,” and “generating products 
that illustrate learning”.  
 
To build background knowledge on the subjects of migration and Vermont stories, we read aloud 
some of the first chapters of Julia Alvarez’s Return to Sender (2009). The middle-grade novel is 
told from two perspectives—that of the farm owner's child and the daughter of a Mexican 
farmworker hired to work on the farm. Our 5th graders had recently finished reading Esperanza 
Rising by Pam Muñoz Ryan (2002) and had considerable background knowledge about migration 
from Mexico to the U.S. and the plights of farming families. We also examined some photographs 
from the Golden Cage project, which inspired Alvarez’s Return to Sender. 
 
Some months later, we began a standalone unit on the concept of primary source. For these lessons, 
I used images from the Library of Congress that addressed the problem of child labor in the early 
1900s. We had recently read aloud Mother Jones and Her Army of Mill Children to build 
background knowledge. To introduce the concept of primary source, I used a lesson from Stanford 
History Education Group (n.d.) which asked the students to consider a food fight and whose 
perspective on the incident they would like to read to inform themselves. The food fight lesson 
grabbed their interest and attention and helped them connect quickly to the relevance of primary 
vs. secondary sources.  
 

https://www.vtfolklife.org/exhibits-feed/the-golden-cage
https://www.vtfolklife.org/exhibits-feed/the-golden-cage
https://standards.aasl.org/wp-content/uploads/2017/11/AASL-Standards-Framework-for-Learners-pamphlet.pdf
https://www.penguinrandomhouse.com/books/222822/mother-jones-and-her-army-of-mill-children-by-jonah-winter-illustrated-by-nancy-carpenter/
https://www.penguinrandomhouse.com/books/222822/mother-jones-and-her-army-of-mill-children-by-jonah-winter-illustrated-by-nancy-carpenter/


https://folksources.org/resources/items/show/29
https://www.smekenseducation.com/wp-content/uploads/archive/files/SWBST_new.pdf
https://vermonthistory.org/flu-epidemic-1918
https://folksources.org/resources/collections/show/1
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We were fortunate to have comic artist Marek Bennett for a three-day residency at our school. He 
worked with grades 4 and 5 and quickly engaged them on the basics of creating comics, from how 
to fold and cut a sheet of paper to create an eight-page comic book, to how to use his P.I.E. acronym 
(Pencil, Ink, Erase) to draft and revise based on feedback from other students. On his way out the 
school door on the final day of the workshop, one of the kindergarten teachers stopped Marek 
Bennett to thank him, explaining that some of her former students had come by her classroom to 
share their comics with her. They were so proud and excited to share their Vermont history comics 
with her.  
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Article HS of Cheshire County 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

LOC Video Ruby Sales 
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Before interviewing someone, you want to give some thought to how much of an insider or 
outsider you are in the situation. In the chart below, think about the person you plan to interview 
and list the ways in which you are an insider or outsider 
 
My Name__________________________ I will interview______________________________ 
 

Ways in Which I Am an 
 

Ways in Which I Am an 
 

 
1. 

 
 
 
2. 

 
 
 
3. 

 
 
 
4. 

 
 
 
5. 

 
 
 
6. 

 
 
 
7. 

 
1. 

 
 
 
2. 

 
 
 
3. 

 
 
 
4. 

 
 
 
5. 

 
 
 
6. 

 
 
 
7. 

 
Adapted from: Louisiana Voices Folklife in Education Project   

www.louisianavoices.org 

 

http://www.louisianavoices.org/
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Person Interviewed (print)_________________________________________________ 
 
Address________________________________________________________________ 
 
_______________________________________________________________________ 
 
Phone (       )____________________ Email____________________________________ 
 
Place of Interview_____________________________ Interview Date______________ 
 
Name of Interviewer (print)_________________________________________________ 
 
Interviewer’s School ______________________________________________________ 
 
I understand that this interview and any photographs and audio or video recording are part of an 
education project at the school named above. I give permission for these materials to be included 
in an educational, nonprofit presentation, publication, or website.  
 
____________________________________     _____________________________ 
Signature of Interviewee                                  Date 
 
____________________________________     _____________________________ 
Signature of Parent or Guardian if                  Date 
Interviewee is a Minor 
 
List any restrictions_______________________________________________________ 
 

 
 

Record this statement at the beginning of an audio or video recording of an interview.  
This is (Name of Interviewer) of (Name of School) in (Town and State) on (Date). I am 
interviewing and recording (Name of Interviewee). 
 
Do you understand and give your consent that portions of this interview may be quoted or used 
in a presentation or publication for educational purposes? (Interviewee responds yes or no.) If no, 
recording needs to stop immediately. 
 
  





 

 
Lesson 2: Learning Through Listening: 
Rumor, Legend, and Conspiracy in 
Studying the 1921 Tulsa Race Massacre 
 
 
 
 
by Sarah Milligan, with Teaching Tips by 
Angela DeLong, Piedmont Intermediate 
School; and Shanedra Nowell, Oklahoma 
State University 
 
How can teachers use oral histories and written testimonies in the classroom to teach not only 
about historical events but also strengthen students’ critical analysis skills? This lesson aims to 
help students develop close reading and listening skills and provide connections between historical 
narratives interrogating the concepts of rumor and conspiracy related to shaping the memory of 
the 1921 Tulsa Race Massacre. Students will hear survivors of the Race Massacre share accounts, 
juxtaposed with written reported accounts from journalists and residents of Greenwood, the 
African American neighborhood of Tulsa, writing down quotes and phrases that make an 
impression on them, then evaluating the function and role of rumor and conspiracy in public 
shaping of an event. By the end of the lesson, students will gain a deeper understanding of the 
1921 Tulsa Race Massacre by listening to those who were there and practicing critical information 
evaluation skills, which are needed both inside and outside the classroom. 
 
Teaching statement: This lesson is an excellent way to explore the initiating event of the Race 
Massacre and to discuss how historians and students of history analyze conflicting primary 
sources.  Students are given multiple firsthand accounts of the “riot” and how it began, and discuss 
similarities, differences, and how rumor affected both the events then and how we see them now. 
 
 
Lesson Title: Rumor and Conspiracy Studying the 1921 Tulsa Race Massacre 

Time Requirement:  50-60 min. Courses: U.S. History (1878-Present), AP U.S. History, 
Oklahoma History, African American History 

Central Focus: This lesson introduces rumor, legend, and conspiracy as ways folklorists study 
the past and seek to understand the present. Students will use oral history testimony and 
primary sources to investigate rumor, legend, or conspiracy related to the 1921 Tulsa Race 
Massacre and evaluate them as a source of information and for media literacy. 
 
Essential Questions:  
What functions do rumor or conspiracy play as a source of information outside the realm of 
truth or fiction? 
 
How are rumor, legend, or conspiracy recognized in everyday life?  
 

Excerpt from Events of the Tulsa Disaster by Mrs. Mary 
E. Jones Parish, 1922, pp. 7-8. 
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For the Teacher: 
Folklorists study rumor, legend, and conspiracy, any of which according to the folklorists 
Gary Alan Fine and Patricia A. Turner (2004) is “a claim about the world not supported by 
‘authenticated information.’ It involves ‘unsecured,’ ‘unverified’ information.” When 
mainstream media, established political authorities, and dominant culture gatekeepers ignore, 
tolerate, and/or dismiss rumors and conspiracy theories as unimportant, a false narrative such 
as the “Lost Cause of the Confederacy” or that events of 1921 were instigated by the 
segregated Black neighborhood residents of Greenwood in a “riot” can become entrenched and 
embedded. This narrative lives not only in the dominant culture psyche, but also in civic life, 
institutions, and media. 
 

Even if the audience does not believe that the rumor is factually correct, it is presented 
as something that could be believed; it is a truth claim. Rumor is deliberate 
communication—often spread in face-to-face conversation, sometimes spread through 
written material, and now frequently spread through the mass media and other modern 
information technology... some rumors may be factually incorrect in the specifics of 
their claims (their superficial truth) yet reveal fundamental truths about the nature of 
the cultural order. 

 
Rumor is, from this perspective, a form of problem solving, permitting people to cope 
with life's uncertainties, surely a more hopeful image than that of immoral 
mischief….What happens when historic events and community narratives live only in 
community space not championed by the dominant culture gatekeepers. 
(Whispers on the Color Line: Rumor and Race in America, Gary Alan Fine and Patricia A. Turner. 2004. 
Oakland: University of California Press.) 
 

For a more concise breakdown of the difference and function between rumor, legend, 
conspiracy, see  the folklorist Andrea Kitta’s (2020) video, “COVID-19 Gossip, Rumor, 
Legend, and Conspiracy Theories,” https://youtu.be/-x6gKUG6DTE?t=99. 
 
Academic Standards: 
Social Studies Practices 
● 2.A.6-8.2 Compare points of agreement from reliable information and interpretations 

associated with discipline-based compelling and supporting questions. 
● 2.A.9-12.2 Compare points of agreement and disagreement from reliable information and 

expert interpretations associated with discipline-based compelling and supporting 
questions. 

● 2.A.6-8.3  Develop deeper levels of understanding by questioning ideas and assumptions 
and identifying inconsistencies or errors in reasoning. 

● 2.A.9-12.3 Reinforce critical thinking by evaluating and challenging ideas and 
assumptions; analyze and explain inconsistencies in reasoning. 

● 3.A.6-8.1 Gather, compare, and analyze evidence from primary and secondary sources on 
the same topic, identifying possible bias and evaluating credibility. 

● 3.A.9-12.1 Gather, organize, and analyze various kinds of primary and secondary source 
evidence on related topics, evaluating the credibility of sources. 

https://www.britannica.com/topic/Lost-Cause
https://youtu.be/-x6gKUG6DTE?t=99


https://chroniclingamerica.loc.gov/lccn/sn84024055/1921-06-11/ed-1/seq-3/
https://folksources.org/resources/items/show/59
https://folksources.org/resources/items/show/60
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Events of the Tulsa Disaster by Mrs. Mary E. Jones Parish, 1922, 
http://129.244.102.213/speccoll/collections/F704T92P37%201922_Events/Events1.pdf. 

Manuscript by B.C. Franklin “The Tulsa Race Riot and Three of Its Victims.” August 22, 
1931. From the Collection of the Smithsonian National Museum of African American History 
and Culture, Gift from Tulsa Friends and John W. and Karen R. Franklin, 
https://nmaahc.si.edu/object/nmaahc_2015.176.1#:~:text=The%20unpublished%20manuscript
%20consists%20of,being%20killed%20by%20the%20mob. 

Common Misconceptions and How You Plan to Address Them:  
One common misconception is that all rumors, legends, and conspiracies are “untrue” and 
therefore not narratives that need to be addressed in the classroom. This lesson addresses the 
function of rumor and conspiracy and how students can recognize these types of narrative 
when thinking critically about information they encounter.   

NOTE: For students and teachers unfamiliar with the Tulsa Race Massacre, the story of Dick 
Rowland functions as an example of how rumor spread and then was published as fact in area 
newspapers, then widely credited as the impetus or spark that led to the Tulsa Race Massacre. 
This lesson asks students, regardless of what we understand as the truth today, what does the 
rumor tell us? 

Learning Objectives:  
After completing this lesson, students will be able to: 
• Cite specific evidence to support analysis of primary sources and secondary sources.
• Identify aspects of a text (audio or written) that reveal an author's point of view or purpose

(e.g., loaded language, inclusion or avoidance of particular facts).

Academic Language/Terminology: 
Rumor: Information or a story that is passed from person to person but has not been proven to 
be true (Britannica Dictionary). 

Conspiracy (Theory): An attempt to explain harmful or tragic events as the result of the 
actions of a small powerful group. Such explanations reject the accepted narrative surrounding 
those events (Britannica Dictionary). 

Contemporary Legend: Contemporary legends (sometimes called urban legends or simply 
legends) are stories that spread primarily through informal channels. Legends differ from 
rumors; rumors are brief speculative statements usually confined to a specific location, 
whereas legends tend to be longer narratives and may be localized or spread more widely 
(Oxford Bibliographies). 

http://129.244.102.213/speccoll/collections/F704T92P37%201922_Events/Events1.pdf
https://nmaahc.si.edu/object/nmaahc_2015.176.1#:~:text=The%20unpublished%20manuscript%20consists%20of,being%20killed%20by%20the%20mob
https://nmaahc.si.edu/object/nmaahc_2015.176.1#:~:text=The%20unpublished%20manuscript%20consists%20of,being%20killed%20by%20the%20mob
https://www.britannica.com/dictionary/rumor
https://www.britannica.com/topic/conspiracy-theory
https://www.oxfordbibliographies.com/display/document/obo-9780199791231/obo-9780199791231-0086.xml#obo-9780199791231-0086-div1-0001


https://www.loc.gov/item/today-in-history/may-31
https://youtu.be/-yceK9LHFSA
https://youtu.be/-x6gKUG6DTE?t=99
https://www.wnycstudios.org/podcasts/anxiety/episodes/obamas-high-road
https://www.wnycstudios.org/podcasts/anxiety/episodes/obamas-high-road
https://blogs.loc.gov/headlinesandheroes/2021/05/tulsa-race-massacre-newspaper-complicity-and-coverage/
https://blogs.loc.gov/headlinesandheroes/2021/05/tulsa-race-massacre-newspaper-complicity-and-coverage/
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Ask students to compare the historical accounts referenced in 
the blog post by analyzing written accounts or oral history 
interviews for similarities and  differences in the accounts 
recorded in this “Traveling Correspondent” article from June 
11, 2021, from the Broad Ax Utah-based newspaper? 
 

Students should take notes on what they notice that might 
indicate points of rumor or conspiracy, either clearly stated or 
through unclear information sourcing. Ask students: 
● What would be possible motives for any rumors or 

conspiracies being spread? 
● How did individuals represented here talk about these 

instances in the context of shaping public memory around 
the 1921 Tulsa Race Massacre? 

 

Sources:  
● The Broad Ax. Salt Lake City, Utah, 11 June 1921. 

Chronicling America: Historic American Newspapers. 
Lib. of Congress. “Charles E. Stump, Traveling 
correspondent for the Broad Ax, Visits Muskogee, 
Oklahoma, and Secures a Vivid Account of the Race 
Riots in Tulsa.”  

● Excerpt from an interview with Kenny Booker and John 
Alexander for the National Visionary Leadership Project 
at the Library of Congress’ American Folklife Center. 

● Excerpt from an interview with Joe Burns, O.G. Clark, 
Mrs. G.E. Jackson for the National Visionary Leadership 
Project at the Library of Congress’ American Folklife 
Center. 

● Excerpt from Events of the Tulsa Disaster by Mrs. Mary 
E. Jones Parish, 1922, pp 7-8 and 47-48.  
 (See worksheet with primary sources below.) 

● An unpublished manuscript by B.C. Franklin “The Tulsa 
Race Riot and Three of Its Victims.” August 22,1931, pp. 
9-10. 

 
Teaching Tips:  
Follow the reading with a 
discussion or writing 
response. Have students 
consider and compare ways 
Americans received news in 
1921 versus today, or past and 
present ethical responsibilities 
in journalism.  
Incorporate some basic 
writing tasks to engage all 
learners and enhance 
conversation (tasks can be 
accessed here).  Consider 
printing the written 
testimonies for students to 
annotate. The exercise helps 
students see the difficulties of 
searching for “what 
happened” in history and 
understand how rumor can 
both conceal truth and reveal 
it. 
 
 
Students may struggle with 
the racial terms used by the 
speakers. Explain to students 
that some terms are outdated 
(such as Negro), but not 
necessarily offensive for the 
time period.  
 

Explain:  
Have students write independently or create discussion 
groups and respond to the following prompts:  
 
● How do you think rumor and conspiracy contributed to 

the Tulsa Race Massacre, or the legacy of the event over 
the last 100 years? Why do you think they were effective 
as a catalyst?  

Teaching Tips:  
Consider having students 
ponder the overall legacy of 
the 1921 Tulsa Race Massacre 
on U.S. history. Also  have 
students make connections to 
other race riots related to Red 
Summer 1919 and consider 

https://chroniclingamerica.loc.gov/lccn/sn84024055/1921-06-11/ed-1/seq-3
https://chroniclingamerica.loc.gov/lccn/sn84024055/1921-06-11/ed-1/seq-3
https://chroniclingamerica.loc.gov/lccn/sn84024055/1921-06-11/ed-1/seq-3
https://chroniclingamerica.loc.gov/lccn/sn84024055/1921-06-11/ed-1/seq-3
https://folksources.org/resources/items/show/59
https://folksources.org/resources/items/show/59
https://folksources.org/resources/items/show/60
https://folksources.org/resources/items/show/60
http://129.244.102.213/speccoll/collections/F704T92P37%201922_Events/Events1.pdf
https://nmaahc.si.edu/object/nmaahc_2015.176.1#:~:text=The%20unpublished%20manuscript%20consists%20of,being%20killed%20by%20the%20mob
https://nmaahc.si.edu/object/nmaahc_2015.176.1#:~:text=The%20unpublished%20manuscript%20consists%20of,being%20killed%20by%20the%20mob
https://www.spj.org/ethicscode.asp
https://docs.google.com/presentation/d/1zB4cLqRaM4v7pmVWSEO0K2JYBuzUcaS3VdMvYnj49Lk/edit?usp=sharing
https://www.pbs.org/wgbh/americanexperience/features/t-town-red-summer-racist-mobs/
https://www.pbs.org/wgbh/americanexperience/features/t-town-red-summer-racist-mobs/


https://muse.jhu.edu/article/707447
https://youtu.be/-x6gKUG6DTE?t=99
https://www.wnycstudios.org/podcasts/anxiety/episodes/obamas-high-road
https://www.wnycstudios.org/podcasts/anxiety/episodes/obamas-high-road
https://youtu.be/-yceK9LHFSA
https://www.loc.gov/item/today-in-history/may-31/
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Student Observations 

An unpublished manuscript by B.C. Franklin, “The Tulsa Race Riot and Three of Its Victims.” 
August 22,1931, pp. 9-10. 



https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration


 

Journal of Folklore and Education (2023: Vol. 10, Issue 2) 
Lesson 3: Learning Through Listening and Observation: Point of View in Reconstructing Events of the Tulsa Race 
Massacre  
by Sarah Milligan, with Teaching Tips by Dee Maxey, Riverfield Country Day School; Brandy Perceful, Santa Fe 
South High School; and Shanedra Nowell  

196 

They understood that there was some risk in doing so because Tulsa as a whole didn't 
want to acknowledge this, just wanted to move on, forget it had happened.”  

Oklahoma Academic Standards: 
Social Studies Practices 
● 2.A.6-8.2 Compare points of agreement from reliable information and interpretations 

associated with discipline-based compelling and supporting questions. 
● 2.A.9-12.2 Compare points of agreement and disagreement from reliable information and 

expert interpretations associated with discipline-based compelling and supporting 
questions. 

● 2.A.6-8.3  Develop deeper levels of understanding by questioning ideas and assumptions 
and identifying inconsistencies or errors in reasoning. 

● 2.A.9-12.3 Reinforce critical thinking by evaluating and challenging ideas and 
assumptions; analyze and explain inconsistencies in reasoning. 

● 3.A.6-8.1 Gather, compare, and analyze evidence from primary and secondary sources on 
the same topic, identifying possible bias and evaluating credibility. 

● 3.A.9-12.1 Gather, organize, and analyze various kinds of primary and secondary source 
evidence on related topics, evaluating the credibility of sources. 

● 3.A.6-8.3 Use multiple historical or contemporary primary sources to identify further areas 
of inquiry and additional relevant sources. 

● 3.A.9-12.3 Develop questions about multiple historical and/or contemporary sources to 
pursue further inquiry and investigate additional sources. 

● 3.A.6-8.7 Describe multiple factors that influence the perspectives of individuals and 
groups during historical eras or toward contemporary situations. 

● 3.A.9-12.7 Analyze complex and interacting factors that influence multiple perspectives 
during different historical eras or contemporary events. 

● 4.A.6-8.3 Acquire, determine the meaning, and appropriately use academic vocabulary and 
phrases used in social studies contexts. 

 
Oklahoma History   
● OKH.5.2. Examine multiple points of view regarding the evolution of race relations in 

Oklahoma, including: 
○ A.  growth of all-black towns (1865-1920)  
○ B.  passage of Senate Bill 1 establishing Jim Crow Laws 
○ C.  rise of the Ku Klux Klan 
○ D.  emergence of “Black Wall Street” in the Greenwood District 
○ E.  causes of the Tulsa Race Riot  and its continued social and economic impact. 
○ F.  the role labels play in understanding historic events, for example “riot” versus 

“massacre”. 
United States History (1878 - Present) 
● USH.4.1   Examine the economic, political, and social transformations between the World 

Wars. 
○ B. Describe the rising racial tensions in American society including the resurgence of 

the Ku Klux Klan, increased lynchings, race riots as typified by the Tulsa Race Riot, 
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the rise of Marcus Garvey and black nationalism, and the use of poll taxes and literacy 
tests to disenfranchise blacks. 
 

Primary Sources in This Lesson: 
● Excerpt from interview with Fanny Misch from the Tulsa Historical Society collection, 

https://folksources.org/resources/items/show/61.  
 

● Excerpt from recorded 1921 Tulsa Race Riot Commission depositions (1999) - Interview 
with Joe Burns (Tape 2; 46:30 - 53:28), https://folksources.org/resources/items/show/62.  
 

● Excerpt from recorded 1921 Tulsa Race Riot Commission depositions (1999) - Interview 
with Eunice Jackson (Tape 4; 22:18 - 26:35), 
https://folksources.org/resources/items/show/63.  
 

● Excerpt from interview with Lessie Randle, Oklahoma State University Library, 
https://folksources.org/resources/items/show/65.  
    

● Excerpt from interview with Chloe Tidwell by Ruth Avery  from the Tulsa Historical 
Society collection, https://folksources.org/resources/items/show/64. 

 
Other Resources: 
Teaching Hard History https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-
crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration 
 
Common Misconceptions and How You Plan to Address Them:  
Understanding historical events does not come from one single truth or perspective. This 
lesson addresses the importance of investigating historical events from multiple perspectives to 
better understand a larger whole of a complicated event like the 1921 Tulsa Race Massacre. By 
investigating primary source accounts, such as oral history interviews, students exercise skills 
in critical thinking around media and information literacy.  
 
NOTE: For students and teachers not familiar with the Tulsa Race Massacre, the events of the 
Tulsa Race Massacre on May 31 and June 1, 1921, were largely silenced or shaped in public 
opinion by the instigators of the violence, labeling the event a “riot” to shift blame to those 
inside the Greenwood neighborhood community, rather than an attack from outside the 
community. It was not until decades after the event, primarily with the appointment of a “Tulsa 
Race Riot Commission,” that the truth of the events was publicly exposed through narrative 
accounts of Greenwood neighborhood residents who lived through the events. 
 
Lesson Objectives: 
After completing this lesson, students will be able to:  
• Cite specific evidence to support analysis of primary sources. 

https://folksources.org/resources/items/show/61
https://www.youtube.com/watch?v=ZDxHYSFop8g
https://folksources.org/resources/items/show/62
https://folksources.org/resources/items/show/63
https://folksources.org/resources/items/show/65
https://folksources.org/resources/items/show/64
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration


https://www.loc.gov/item/today-in-history/may-31
https://www.loc.gov/item/today-in-history/may-31
https://youtu.be/dIfBpZOQwls


https://folksources.org/resources/items/show/61
https://folksources.org/resources/items/show/61
https://folksources.org/resources/items/show/62
https://folksources.org/resources/items/show/62
https://folksources.org/resources/items/show/62
https://folksources.org/resources/items/show/62
https://folksources.org/resources/items/show/63
https://folksources.org/resources/items/show/63
https://folksources.org/resources/items/show/63
https://folksources.org/resources/items/show/63
https://folksources.org/resources/items/show/65
https://folksources.org/resources/items/show/65
https://folksources.org/resources/items/show/64
https://folksources.org/resources/items/show/64
https://folksources.org/resources/items/show/64
https://docs.google.com/document/d/1rd3pAXYFwlrJJ7GPJWB_Sh24GGtKNdK2MWZvLGD6hss/edit?usp=sharing
https://www.facinghistory.org/resource-library/jigsaw-developing-community-and-disseminating-knowledge
https://tulsaworld.com/tulsa-race-massacre-a-map-of-the-area-in-1921/pdf_00baa0d7-b9d3-5cca-ba59-c714c2e5bb62.html
https://storymaps.arcgis.com/stories/e8ff63863e7d4b18802eda14aaf10e39
https://storyfile.com/gallery/lessie-benningfield-randle/
https://docs.google.com/document/d/1rd3pAXYFwlrJJ7GPJWB_Sh24GGtKNdK2MWZvLGD6hss/edit?usp=sharing
https://www.facinghistory.org/resource-library/jigsaw-developing-community-and-disseminating-knowledge


https://www.loc.gov/item/today-in-history/may-31.
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration




https://historymiami.org/collections/miami-stories/
https://historymiami.org/collections/miami-stories/


https://soundcloud.com/miamistories/i-have-to-keep-my-culturei-concentrate-on-what-matters-to-haitians-serge-toussaint
https://soundcloud.com/miamistories/i-have-to-keep-my-culturei-concentrate-on-what-matters-to-haitians-serge-toussaint
https://folksources.org/resources/items/show/49


http://dpanther.fiu.edu/dpService/dpPurlService/purl/FI18032100/00001
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A folklorist on staff at HistoryMiami Museum collected or documented most of the primary 
sources in this guide. The folklorist provides information about the materials to the museum’s 
archival team who work to ingest the materials into the museum’s collection by organizing, 
categorizing, and making them accessible to the public. Their work allows the museum staff, as 
well as the public, to search for and access the material. The staff archivist organizes and 
categorizes these materials using certain guidelines and parameters while also making choices 
about the relevant subjects associated with this primary source.   
 
There are various influences of personal bias and choice that play a role in this preservation 
process. For example, the folklorist describes the materials using an ethnographic lens with a focus 
on culture, values, beliefs, and traditional practices. Someone from a different field, for example a 
historian, may focus on the context of the photograph as it relates to a specific individual, time 
period, region or significance to society. To explore this, students can examine photographs by 
creating two separate image descriptions as a historian and a folklorist and consider how the two 
perspectives impact the preservation and representation of the source (see example activity below 
developed by Teaching with Folk Sources team member Sarah Milligan, Oklahoma Oral History 
Research Program)1. 
 
 

Visualize This… 
 

1. A group of Caucasian men in a car during the 1921 Tulsa Race Massacre. One man 
stands on the car's running board. One man at the rear carries a rifle or shotgun. 
 

2. A group of armed white rioters in a car with one occupant holding a gun and another 
man. 
 

 
Discussion 
How we describe images and artifacts in collections can also affect an individual’s assumptions 
and experience when interacting with it in an archive or museum.  
 
Activity 
Read the first description and ask the group to visualize this image in their head.  
 
Then, read the second description and ask them to visualize the image.  
 
Next, reveal that both descriptions are descriptions of the same image (below).  
 
Finally, discuss the differences in the two descriptions.  
 

 
 standing on the running board from the Tulsa Race Massacre, 1921. 





https://www.youtube.com/playlist?list=PL-6bEPO8PMxjWRNkzdnE6iBKQgvtOsTzg
https://www.youtube.com/playlist?list=PL-6bEPO8PMxjWRNkzdnE6iBKQgvtOsTzg
https://folksources.org/resources/items/show/49
https://www.youtube.com/playlist?list=PL-6bEPO8PMxjWRNkzdnE6iBKQgvtOsTzg
http://dpanther.fiu.edu/dpService/dpPurlService/purl/FI18032100/00001
https://historymiami.org/collections/miami-stories.
https://historymiami.org/collections/miami-stories.
https://soundcloud.com/miamistories/i-have-to-keep-my-culturei-concentrate-on-what-matters-to-haitians-serge-toussaint
https://soundcloud.com/miamistories/i-have-to-keep-my-culturei-concentrate-on-what-matters-to-haitians-serge-toussaint
https://soundcloud.com/miamistories/i-have-to-keep-my-culturei-concentrate-on-what-matters-to-haitians-serge-toussaint
https://soundcloud.com/miamistories/i-have-to-keep-my-culturei-concentrate-on-what-matters-to-haitians-serge-toussaint
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Sharing and Discussion 
Each group shares their graphic organizer and documentation with the class.  

The narrators can offer corrections or clarifications to items in the graphic organizers and 
documentation shared during discussion.  
 
Groups with shared narrators can identify what is similar or different in their representations of 
their interviews.  
 
Reflection 
What did groups notice about what was similar or different? Can they identify what the cause of 
differences might be? (The questions asked, the assumptions made, different objectives of the 
interviewer, what knowledge the interviewer brought to the interview subject matter, etc.) 
 
What follow-up questions were asked in the groups? Do the different questions lead to different 
stories? 
 
What does this tell us about why it matters to know who conducts an interview and its context? 
 
What does this tell us about listening? 
  
  





http://dpanther.fiu.edu/dpService/dpPurlService/purl/FI18032100/00001
http://dpanther.fiu.edu/dpService/dpPurlService/purl/FIHM000029/00001
http://dpanther.fiu.edu/dpService/dpPurlService/purl/FIHM000031/00001
http://dpanther.fiu.edu/dpService/dpPurlService/purl/FI22091469/00001
https://historymiami.org/wp-content/uploads/Seminole-e1501688946257-scaled.jpg
https://historymiami.org/wp-content/uploads/076-scaled.jpg
https://historymiami.org/wp-content/uploads/076-scaled.jpg
http://dpanther.fiu.edu/dpService/dpPurlService/purl/CM00300006/00001
http://dpanther.fiu.edu/dpService/dpPurlService/purl/VM00010013/00001
https://www.loc.gov/item/2021669819/
https://historymiami.org/wp-content/uploads/CH-scaled.jpg
https://historymiami.org/wp-content/uploads/BJH.jpg
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Bahamas Junkanoo Revue, this costume’s design and colors represent the ocean, the 
sky, and peacefulness. 

• Artifact: Tres Guitar – on display at HistoryMiami Museum 
o HistoryMiami Museum artifact collection - Tres guitar made by Leandro Rojas. 2016 
o The tres guitar originated in Cuba, and its sound has become a defining characteristic 

of Cuban son music. The instrument gets its name, meaning “three” in Spanish, from 
its three pairs of strings. Leandro Rojas is a master musician and instrument builder 
who specializes in making and playing this type of guitar.  

• Artifact: Steel pan – on display at HistoryMiami Museum 
o HistoryMiami Museum artifact collection - Tenor pan crafted by Michael Kernahan. 

1996 
o A beloved Trinidadian art form, steel pan music is associated with the celebration of 

Carnival. The tradition took shape during the 1940s, when it was discovered that oil 
barrels could be crafted into a variety of steel instruments called “pans.” This tenor pan, 
featuring close to 30 notes, was made by Michael Kernahan, leader of local steel pan 
ensemble 21st Century Steel Orchestra. 

• Artifact: Patchwork Jacket – HistoryMiami Museum 
o HistoryMiami Museum Object Collection - Circa 1980. Purchased at Miccosukee 

Indian Village. 
o The Seminole and Miccosukee Indians, both originally part of the Creek Nation, 

migrated to southern Florida in the late 1700s. Blossoming around 1920, patchwork 
clothing items are perhaps the most iconic art form associated with both groups. This 
jacket was purchased at the Miccosukee Indian Village, a tourist site run by the 
Miccosukee Tribe of Indians of Florida. 

• Artifacts: Seminole dolls – on display at HistoryMiami Museum 
o HistoryMiami Museum Object Collection 
Á Front: Two dolls. Circa 1939. Gift of Carol Cortelyou. 
Á Back left: Four dolls. 1980s. Gift of Dawn Hugh. 
Á Back right: One doll. 1994. Purchased by HistoryMiami. 
Á The Seminole and Miccosukee Indians of southern Florida make dolls not only as 

toys for young children, but also as souvenirs for tourists. These dolls are created 
from palmetto fiber husk stuffed with cotton and wrapped in patchwork cloth. They 
reflect traditional clothing and hairstyles from different time periods. 

 
Miami Stories Audio and Video 
• Video Miami Story: Jean Dondy Cidelca 
• Miami Story: She came for a better life from Haiti. (Brigitte Belizaire)  
• Miami Story: Fear does paralyze people when they're trying to help and support their 

family. (Lucy Tucker)  
• Miami Story: To see people who look like you represented in museums is really important 

(Raisa Sequeira)  
• Miami Story: I have to keep my culture...I concentrate on what matters to Haitians. (Serge 

Toussaint)  

https://historymiami.org/wp-content/uploads/Tres-scaled.jpg
https://historymiami.org/wp-content/uploads/SP-scaled.jpg
https://historymiami.org/wp-content/uploads/Jacket-2-scaled.jpg
https://historymiami.org/wp-content/uploads/Dolls2-scaled.jpg
https://www.youtube.com/watch?v=BvyWQ1FKAjM
https://soundcloud.com/miamistories/brigitte-belizaire
https://soundcloud.com/miamistories/lucy-tucker
https://soundcloud.com/miamistories/lucy-tucker
https://soundcloud.com/miamistories/raisa-sequeira
https://soundcloud.com/miamistories/raisa-sequeira
https://soundcloud.com/miamistories/i-have-to-keep-my-culturei-concentrate-on-what-matters-to-haitians-serge-toussaint
https://soundcloud.com/miamistories/i-have-to-keep-my-culturei-concentrate-on-what-matters-to-haitians-serge-toussaint


https://soundcloud.com/miamistories/francisco-munoz
https://soundcloud.com/miamistories/francisco-munoz
https://soundcloud.com/miamistories/lorena-miliani-sparling
https://soundcloud.com/miamistories/lorena-miliani-sparling
https://soundcloud.com/miamistories/mina-and-christina-boomer?in=miamistories/sets/miami-book-fair-2017
https://soundcloud.com/miamistories/mina-and-christina-boomer?in=miamistories/sets/miami-book-fair-2017
https://soundcloud.com/miamistories/alejandro-martinez-td-raft-story?in=miamistories/sets/historymiami-stories
http://dpanther.fiu.edu/dpService/dpPurlService/purl/FIHM000162/00001
https://soundcloud.com/miamistories/interview-with-robert-guerra-and-avian-guerra
https://historymiami.org/exhibition/at-the-crossroads-afro-cuban-orisha-arts-in-miami/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/bahamas-junkanoo-revue/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/leandro-rojas/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/21st-century-steel-band/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/pedro-zepeda/
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Analyzing_Oral_Histories.pdf
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Analyzing_Oral_Histories.pdf
https://edsitement.neh.gov/teachers-guides/investigating-local-history
https://historymatters.gmu.edu/mse/oral/oral.pdf
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Teacher Materials and Preparation: 
• Review primary sources and additional resources provided. 
• Print images from primary sources list if not relying on digital copies for the categorization 

activity below.  
• Provide students with online access to primary sources and HistoryMiami Museum Miami 

Stories Collection. 
• Communicate with families about Celebrating the Many F.A.C.E.S. of Miami Pop-Up 

Museum. 
• Schedule field trip to HistoryMiami Museum (or your local museum). 
• Secure chart paper and markers for Gallery Walk Discussion. 

  
Academic Language/Terminology: 
Immigrant 
Migrant 
Social relationship 
Political relationship 
Legal relationship 
Economic relationship 
Sociocultural 
Artifact 
Contribution 
Primary source 
 
Engage: 
• Introduce essential questions. 
• Introduce the acronym F.A.C.E.S 

(Food/Faith, Art, Clothing, Entertainment, 
Sports/Spirituality). Share worksheet and 
discuss examples of each element.  

• In the whole group setting, create a 
concept web for immigrant and migrant 
contributions (i.e., foods, music, religion, 
etc.).  

• In small groups, students will sort 
photographs from the primary sources into 
categories. Using either physical or digital 
copies of photographs, provide students 
with an opportunity to classify pictures, 
either in their groups or through a whole 
group discussion, according to the 
elements of F.A.C.E.S.  
  

Teaching Tips: 
 
 
 
 
 
 
Look for relationships in this concept web that 
use the vocabulary for this lesson.  
 
 
If you are outside the Miami area, you may 
want to identify photos that connect to your 
local community.  
 
Additional images may be sourced from the 
Internet, magazines, or brought in by students. 

Explore: 
To better understand the various contributions 
made by Miami’s diverse citizenry, students 
will explore stories from HistoryMiami’s 

Optional extension: 
Students may conduct research to locate 
images, artifacts, and/or newspaper articles 



https://historymiami.org/collections/miami-stories
https://historymiami.org/collections/miami-stories
https://www.santacruzmah.org/pop-up-museum
http://musingsmmst.blogspot.com/2014/11/a-step-by-step-guide-on-how-to-create.html
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F.A.C.E.S. and Me Worksheet 
 
Student Name: _____________________________   Date: ___________________________ 
 
What elements of F.A.C.E.S. do you and your family contribute to our community?  Record your 
thoughts in the spaces provided below. 
 
 

 
 
 
Remember F.A.C.E.S = Food/Faith, Art, Clothing, Entertainment, Sports/Spirituality 
 

F

A

C

E

S





https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/primary-sources-and-standards/
http://dpanther.fiu.edu/dpService/dpPurlService/purl/FI22091469/00001
https://historymiami.org/wp-content/uploads/Jacket-2-scaled.jpg
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• Image: Seminole dolls from HistoryMiami Museum’s teaching collection 
• Artifacts: Seminole dolls – on display at HistoryMiami Museum 

o HistoryMiami Museum Object Collection 
Á Front: Two dolls. Circa 1939. Gift of Carol Cortelyou. 
Á Back left: Four dolls. 1980s. Gift of Dawn Hugh. 
Á Back right: One doll. 1994. Purchased by HistoryMiami. 
Á The Seminole and Miccosukee Indians of southern Florida make dolls not only as 

toys for young children, but also as souvenirs for tourists. These dolls are created 
from palmetto fiber husk stuffed with cotton and wrapped in patchwork cloth. 
They reflect traditional clothing and hairstyles from different time periods. 

• Image: Seminole artist Pedro Zepeda uses a curved tool called an adze to carve the inside 
of a canoe. 
o HistoryMiami Museum Archives - Heritage Spotlight Series, Photographer, Yamila 

Lomba, May 21, 2019 
• Image: Seminole Indian Man poling a dugout canoe by a village 
• Image: A canoe trip through the Everglades, circa 1910 
• Artifact: Junkanoo headpiece – on display at HistoryMiami Museum 

o HistoryMiami Museum Object Collection - Costume. 2008. Built by Bahamas 
Junkanoo Revue. 

o Bahamian Junkanoo, traditionally a Christmas season parade, features dancing, lively 
music, and colorful handmade costumes. Made by members of local ensemble 
Bahamas Junkanoo Revue, this costume’s design and colors represent the ocean, the 
sky, and peacefulness. 

• Artifact: Tres Guitar – on display at HistoryMiami Museum 
o HistoryMiami Museum artifact collection - Tres guitar made by Leandro Rojas. 2016 
o The tres guitar originated in Cuba, and its sound has become a defining characteristic 

of Cuban son music. The instrument gets its name, meaning “three” in Spanish, from 
its three pairs of strings. Leandro Rojas is a master musician and instrument builder 
who specializes in making and playing this type of guitar.  

• Artifact: Steel pan – on display at HistoryMiami Museum 
o HistoryMiami Museum artifact collection - Tenor pan crafted by Michael Kernahan, 

1996 
o A beloved Trinidadian art form, steel pan music is associated with the celebration of 

Carnival. The tradition took shape during the 1940s, when it was discovered that oil 
barrels could be crafted into a variety of steel instruments called “pans.” This tenor pan, 
featuring close to thirty notes, was made by Michael Kernahan, leader of the local steel 
pan ensemble 21st Century Steel Orchestra. 

• Library of Congress - Image: Steelband Playing on the Beach 
• Artifact: Caja China – HistoryMiami Museum 

o HistoryMiami Museum Object Collection - Circa 2005. Gift of Avian Guerra. 
o A caja china, or “Chinese box” in English, is used for a Cuban-style pig roast, a 

tradition typically practiced on Thanksgiving and Christmas Eve. In 1985, the Miami 
business La Caja China created their own version of the box based on memories of the 

https://historymiami.org/wp-content/uploads/Seminole-e1501688946257-scaled.jpg
https://historymiami.org/wp-content/uploads/Dolls2-scaled.jpg
https://historymiami.org/wp-content/uploads/076-scaled.jpg
https://historymiami.org/wp-content/uploads/076-scaled.jpg
http://dpanther.fiu.edu/dpService/dpPurlService/purl/CM00300006/00001
http://dpanther.fiu.edu/dpService/dpPurlService/purl/VM00010013/00001
https://historymiami.org/wp-content/uploads/BJH.jpg
https://historymiami.org/wp-content/uploads/Tres-scaled.jpg
https://historymiami.org/wp-content/uploads/SP-scaled.jpg
https://www.loc.gov/item/2021669819/
https://historymiami.org/wp-content/uploads/CH-scaled.jpg


https://soundcloud.com/miamistories/interview-with-robert-guerra-and-avian-guerra
https://historymiami.org/wp-content/uploads/DDM-scaled.jpg
https://www.loc.gov/item/2022686478/
https://historymiami.org/wp-content/uploads/5.-Coral-Gables-tailor-Mariano-Arce-maker-of-custom-shirts.-2012.-Photo-by-Jorge-Zamanillo..jpg
https://historymiami.org/wp-content/assets/guayabera.html
https://historymiami.org/wp-content/assets/guayabera.html
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/pedro-zepeda/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/bahamas-junkanoo-revue/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/leandro-rojas/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/21st-century-steel-band/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/alfredo-martinez-with-ameyal-mexican-cultural-organization/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/alfredo-martinez-with-ameyal-mexican-cultural-organization/
https://guides.loc.gov/halloween/
https://www.loc.gov/folklife/guides/Bahamas.html
https://www.loc.gov/folklife/guides/Bahamas.html
https://historymiami.org/wp-content/assets/guayabera.html
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For example, HistoryMiami Museum collects artifacts, fossils, oral histories, documents, and 
replicas that help tell the ongoing story of Miami and the people who have called the area 
home, https://www.khanacademy.org/humanities/approaches-to-art-history/tools-for-
understanding-museums/museums-in-history/a/a-brief-history-of-the-art-museum-ed 
 
Learning Objective(s) Associated with Above Standards: 
Cite specific evidence to support analysis of primary and secondary sources.  

Academic Language/Terminology: 
Artifact  
Oral History 
Replicas 
Curator  
Fossils  
Documents 
Primary and secondary sources   

Differentiation and Other Modifications:  
• Remove timed elements for students with time modifications on assignments. 
• Use recorded materials or verbal descriptions for visual components. 
• Provide simplified step-by-step instructions.   
 
Teacher Materials and Preparation: 
• Test all links connected to classroom activities.  
• Review and print needed worksheets.  
• Review and print photographs or object images. 
 
Engage:  
Introduce essential questions. 
Discuss what students know about museums and list/share examples of stories from previous 
visits (virtual or in-person) to a museum. 
 
Explore:  
Give each student one object (using the images and artifacts listed in the primary sources list) 
to explore using the Library of Congress Primary Source Analysis Tool to gather their 
observations.  
 
Then divide students into groups of 3-4 where they each share what they observed and try to 
see if there may be a thread of connection between the objects. A prompt that may be used: If 
you were to curate these objects, which belong in the same gallery and why? 
 
Optional extension: Have groups connect with each other to find common themes and expand 
the “museum galleries” with additional curated objects.  

https://www.khanacademy.org/humanities/approaches-to-art-history/tools-for-understanding-museums/museums-in-history/a/a-brief-history-of-the-art-museum-ed
https://www.khanacademy.org/humanities/approaches-to-art-history/tools-for-understanding-museums/museums-in-history/a/a-brief-history-of-the-art-museum-ed
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Explain:  
In a large group discussion, have students share observations and conclusions. 
 
Share primary source examples and analyze them as a group.  
Use the following questions to drive the discussion: 
• What story is the primary source telling? 
• How would you group objects in a collection to tell a story? 
• Name 2-3 aspects of the primary source that support your hypothesis about what story the 

primary source is telling?  
• In what ways may this story be surprising or provide new information to other information 

available about this time, place, person, or community, etc.? 
• How can your own personal objects or artifacts be primary sources?  
• Where do you think we could find out more information about the object/photo? 

Then ask, What is the relationship between history and the past as it relates to the primary 
source? 
 
Evaluate: 
Survey, reflection question, and/or tools that were completed. 
 
Extend: 
Use a collection of personal objects/ photographs to tell a story.  
Create your own museum in your classroom How to Make a Pop Up Museum An Organizer’s 
Kit.  

 

http://popupmuseum.org/wp-content/uploads/2013/09/Pop-Up-Museum-Edited.pdf
http://popupmuseum.org/wp-content/uploads/2013/09/Pop-Up-Museum-Edited.pdf


 

Lesson 3: Learning Through Observation: Objects as Texts 

by IƛǎǘƻǊȅaƛŀƳƛ aǳǎŜǳƳΩǎ 9ŘǳŎŀǘƛƻƴ 5ŜǇŀǊǘƳŜƴǘ 
 
This lesson introduces how museums use their collections to tell stories, foster learning, inspire a 
sense of place, and engage visitors. Using a popular artifact from HistoryMiami Museum, the 
trolley, students gain an appreciation for how an object can also be like a textbook with stories 
that help them learn about history, sense of place, occupation, or many other topics.  
 
Lesson Title: Objects as Texts 

Time Requirement: 40 min. Course: Middle/High School Social 
Studies 

Central Focus: This lesson introduces how museums use their collections to tell stories, foster 
learning, inspire a sense of place, and engage visitors.  
 
Essential Questions:   
How do museums tell stories? 
What stories do images/objects tell? 
  
Academic Standards: 
• SS.5.A.1.1: Use primary and secondary sources to understand history. 
• SS.912.A.1.4: Analyze how images, symbols, objects, cartoons, graphs, charts, maps, and 

artwork may be used to interpret the significance of time periods and events from the past. 
 
Use Library of Congress Primary Source Standards for better understanding of primary source 
analysis.  
  
Primary Sources in This Lesson: 
 https://tpsteachersnetwork.org/album/100760-trolleys 
 
Learning Objective(s) Associated with Above Standards: 
Cite specific evidence to support analysis of primary and secondary sources. 
 

Academic Language/Terminology: 
Artifact  
Primary and secondary sources   

Differentiation and Other Modifications:  
Use recorded materials or verbal descriptions for visual components. 

 

https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/primary-sources-and-standards/
https://tpsteachersnetwork.org/album/100760-trolleys


https://tpsteachersnetwork.org/album/100760-trolleys




https://jfepublications.org/article/folklife-education-2023/




https://historymiami.org/wp-content/uploads/lrg_nancy-billings-marketing-photo-shoot-51815-photos-33-640x365-1.jpg
https://www.loc.gov/item/qlt000553/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/nancy-billings/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/nancy-billings/
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In whole group setting, encourage students to discuss the essential questions. 
 
Explore: 
Students explore the Artist Self-Portrait 
primary source.  
Artist Nancy Billings self-portrait art quilt 
 
Students should work independently to 
draw a self-portrait.  
 
Then, ask the students: What activity or 
artifact do you like so much that you 
would want to include it in your self-
portrait? This activity might be something 
that tells us about a group where you are a 
member or where you have fun.  
 
 

Teaching Tips: 
Point out to students that the image named 
“Nancy Billings self-portrait” included not just 
the artist herself, but also an artifact and activity 
that she thought was so important to her, she 
wanted to include it in her portrait.  
 
If students need help identifying folk groups they 
are members of, you might name these to help 
generate new ideas: 
Cub Scouts/Girl Scouts 
Church, synagogue, mosque 
Sports teams 
Afterschool clubs 
Their own Classroom 
Play—games like Minecraft or recess groups that 
play together like 4-square or jump rope. 
Geographic groups—e.g., if a family is Haitian 
that student may want to draw their portrait with 
the Haitian flag. 
 

Explain: 
Encourage students to share self-portraits. Ask students to consider what is similar and 
different from their portrait and the primary source they analyzed.  
 
Evaluate: 
Student self-portraits are completed and include at least one element that provides additional 
information about who they are or a group where they are a member. 
 
Extend: (This would require an additional full class time, 30 min.) 
Students will view the 1996 Kids Quilt Library of Congress - Image: 1996 Kids Quilt 
Prompts for discussion may include: 
What are some of the objects or symbols you recognize? 
Why do you think kids in 1996 chose these symbols for this quilt project? 
 
When you considered your self-portrait and an activity or artifact that you could include, like 
the artist Nancy Billings included a quilt, what symbol or object would you include in your 
class quilt?  
 
Draw or recreate through another medium student-chosen symbols or artifacts and combine 
into a “quilt” for the classroom banner/board. 
 

 
 

https://historymiami.org/wp-content/uploads/lrg_nancy-billings-marketing-photo-shoot-51815-photos-33-640x365-1.jpg
https://www.loc.gov/item/qlt000553/


https://historymiami.org/wp-content/uploads/033-1.jpg
https://historymiami.org/wp-content/uploads/033-1.jpg
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/sangwon-jeong/
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Explore: 
• Read aloud one of the picture books and discuss

how it relates to the essential questions.
• In a whole group setting, examine the primary

source image. Image: Taekwondo Master Sangwon
Jeong came to Miami from South Korea. His
Taekwondo black belt features his name in Korean
characters and the word “Korea.”

Use the prompts: What do you see? 
What do you think?  
What do you wonder?  

• Students will work independently to write first
names and design covers of their Discovery
Journals. They might want to include a design that
tells a story about their name and/or uses the letters
of their name in creative ways.

Teaching Tips: 
This photo is included in the lesson 
for reference. You will want to have 
larger copies available digitally or 
printed prior to using this activity. 

Using the interview found on the 
HistoryMiami Museum website, 
share with students Master Sangwon 
Jeong’s name and a little bit of his 
story https://historymiami.org/south-
florida-folklife-center/artist-in-residence-
programs/sangwon-jeong. 

Ask, how can an interview help us 
understand more about names, how 
they are written, and what they 
mean? 

Explain: 
Students will share their front covers. 

Evaluate:  
Student understood letter formation and wrote their name on their cover. 
Extend: 
Have students find three examples of the first letter of their name around the room, at home, 
and in their community. Have them document through photos or drawings the letters they find. 
(e.g., if a student’s name is Alex they might find an “A” capitalized on the bulletin board, a 
cursive “A” in a letter from their grandma, and a stylized “A” in a restaurant sign, like 
Applebee’s.) 

https://historymiami.org/wp-content/uploads/033-1.jpg
https://historymiami.org/wp-content/uploads/033-1.jpg
https://historymiami.org/wp-content/uploads/033-1.jpg
https://historymiami.org/wp-content/uploads/033-1.jpg
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/sangwon-jeong
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/sangwon-jeong
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/sangwon-jeong
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Age: Kindergarten Lesson 2: All About Family 
Time Requirement: 20-30 min. 
Essential Questions: 
How do you define family? 

What characteristics make a family a 
family—from those we are born into to those 
where we feel safe and loved? 

Supporting Questions: 
• How many people are in your family?
• What makes your family special?
• Have you ever had a pet?
• How do you communicate with family

members who do not live with you?
• How does each member of your family

contribute to the family?

Academic Language: 
Ancestors 
Relatives 
Folk groups 

Teaching Tips: 
See the note about family definitions in the 
Unit Introduction prior to starting this lesson. 

Use care with these questions. If you are 
unsure about some student family situations, 
you may want to focus this lesson more 
specifically on the groups that make them feel 
safest or loved. We call these “folk groups” 
and they can include family, or not. It may be 
their classroom and their teacher! 

Learning Goals: 
Write your last name. 
Learn that the ways we see and remember our ancestors and relatives are similar and different 
across cultures.  

Primary Sources: 
• Miami Story: I dreamt of my great-grandfather and he told me how to fix this drum (Carlos

Gonzalez)
o Carlos talks about his family's Garifuna heritage and at 2:39 min. he starts talking

about how his great-grandfather visited him in a dream and told him how to fix a drum.
• Library of Congress - Video: Libaya Baba: Garifuna Music & Dance from California &

New York
o Start at 3:30 min. to learn who the Garifuna group is. This information is most helpful

to preview prior to showing the primary source to students.
o For students, we recommend starting at 18:36-20:30 min.

Teacher Materials and Preparation: 
Secure and review primary sources. Have items cued up prior to sharing with the class. Check 
sound levels.  

Prepare and print Discovery Journal back cover. 

https://soundcloud.com/miamistories/carlos-gonzaelz?in=miamistories/sets/10-days-of-connection
https://soundcloud.com/miamistories/carlos-gonzaelz?in=miamistories/sets/10-days-of-connection
https://loc.gov/item/2021689159
https://loc.gov/item/2021689159


https://soundcloud.com/miamistories/carlos-gonzaelz?in=miamistories/sets/10-days-of-connection
https://soundcloud.com/miamistories/carlos-gonzaelz?in=miamistories/sets/10-days-of-connection
https://loc.gov/item/2021689159


https://soundcloud.com/miamistories/the-wild-peacocks-in-my-neighborhood-are-his-favorite-thingkarin-ryner?in=miamistories/sets/miami-book-fair-2016
https://www.loc.gov/resource/g3930.cp000014/?r=0.637,0.599,0.417,0.335,0
https://jfepublications.org/wp-content/uploads/2018/09/Bowman-Connections-JFE20185.2-2.pdf
https://jfepublications.org/wp-content/uploads/2018/09/Bowman-Connections-JFE20185.2-2.pdf
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Gerdes, L. H. The mouth of the Miama River : running into Key Biscayne Bay. 1849. 1 map : b & w ; 15 x 24 
cm. From a manuscript coast survey map in the possession of the National Archives. 4 x 5 in. contact print filed 
under Miami--River. Digital image. 2001. Scanned from 4 x 5 contact print.  

Timanus, Martha Dorn, Cocoanut Grove - 1896 Miami, Fla. : Historical Association of Southern Florida, 1973. 1 
map : b & w. ; Pictorial map, shows locations of Coconut Grove residents and buildings in 1896. HistoryMiami 
Museum, x-1455-1. Digital image.

The mouth of the Miama River running into 
Key Biscayne Bay, 1849 

Cocoanut Grove - 1896, Map drawn 1973 



http://dpanther.fiu.edu/dpService/dpPurlService/purl/FI22091469/00001
https://historymiami.org/wp-content/uploads/Jacket-2-scaled.jpg
https://historymiami.org/wp-content/uploads/5.-Coral-Gables-tailor-Mariano-Arce-maker-of-custom-shirts.-2012.-Photo-by-Jorge-Zamanillo..jpg
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/pedro-zepeda/
https://historymiami.org/wp-content/assets/guayabera.html


https://jfepublications.org/wp-content/uploads/2021/08/wagler-from-JFE2014Vol1reducedsize-6.pdf
https://jfepublications.org/article/clothes-encounters/
https://jfepublications.org/article/clothes-encounters/
https://jfepublications.org/wp-content/uploads/2021/08/wagler-from-JFE2014Vol1reducedsize-6.pdf
https://jfepublications.org/article/clothes-encounters/
https://jfepublications.org/article/clothes-encounters/


https://historymiami.org/wp-content/uploads/CH-scaled.jpg
https://soundcloud.com/miamistories/interview-with-robert-guerra-and-avian-guerra
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Teacher Materials and Preparation: 
Secure and review primary sources. 
Encourage families to submit recipes for Discovery Journals. 
Prepare and print Family Recipe page for Discovery Journal. 

Engage: 
Introduce essential questions. 

Encourage students to describe the foods that are special to them and to their families. 

Explore: 
Read aloud one of the picture books and 
discuss how it relates to essential questions. 

Explore the primary source image: The Caja 
China. 

Students will work independently to draw a 
picture of a food that is special to them and/or 
their family. Students will include the picture 
in their Discovery Journals. 

Teaching Tips: 

The prompts See, Think, Wonder can be 
useful. We also recommend prompts that can 
help them connect it to their own food 
knowledge: 
How does food get warmed up in your home? 
Do you have any meals that cook in a “box”? 
Describe any “boxes” you might use to make 
food (students might say oven, microwave, 
Dutch oven).  

Using a white paper plate can be a fun canvas 
for student drawings and reinforce the food 
topic.  

Explain: 
Encourage students to share their pictures of the foods that are special to them and/or their 
families. 
Extend and Ethnography: 
• Encourage families to cook a favorite meal together. Then, they can document it through

photos or video. Have the students learn one thing about their favorite meal that they
learned by asking someone who was preparing it or serving it (realizing that for some, a
favorite meal may be out of their home!) This is an ethnography activity, where students
learn from an interview.

• Ask families to contribute a recipe that will be included in each child’s Discovery Journal.



https://historymiami.org/wp-content/uploads/DDM-scaled.jpg
https://historymiami.org/wp-content/uploads/BJH.jpg


https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/alfredo-martinez-with-ameyal-mexican-cultural-organization/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/alfredo-martinez-with-ameyal-mexican-cultural-organization/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/bahamas-junkanoo-revue/
https://guides.loc.gov/halloween/
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Primary Sources: 
• Artifacts: Seminole dolls – on display at HistoryMiami Museum

o HistoryMiami Museum Object Collection
Front: Two dolls. Circa 1939. Gift of Carol Cortelyou.
Back left: Four dolls. 1980s. Gift of Dawn Hugh.
Back right: One doll. 1994. Purchased by HistoryMiami.
The Seminole and Miccosukee Indians of southern Florida make dolls not only as toys
for young children, but also as souvenirs for tourists. These dolls are created from
palmetto fiber husk stuffed with cotton and wrapped in patchwork cloth. They reflect
traditional clothing and hairstyles from different time periods.

• Image: Seminole dolls from HistoryMiami Museum’s teaching collection
• Miami Story: The Complex World of Four Square - Omariya Garnett, Trinity Thomas,

Jamiyah Smiley, and Zuri Rolle
• Hopscotch: Collins, Marjory, photographer. New York, New York. Chinese-American girl

playing hopscotch with friends outside her home in Flatbush. United States New York
New York State, 1942. Aug.?. Photograph. https://www.loc.gov/item/2017835800.

Teacher Materials and Preparation: 
Secure and review primary sources. 
Secure materials for New Toy activity. 
Prepare and print New Toy page for Discovery Journal. 
Inform families about toy sharing activity. Provide guidelines for selecting a toy to share (i.e., 
no weapons, no expensive/irreplaceable items, etc.).  

Engage: 
Introduce essential questions. 
Encourage students to share and/or describe their favorite toy.  (The toy can be one the student 
brings from home, with permission from their parent/guardian, or one from the classroom.) 

Explore: 
Have the students share a favorite game they 
play at recess or elsewhere that doesn’t 
require specialized equipment. (Hopscotch, 
tag, jump rope games)  

They will draw a picture of their game to 
include in their Discovery Journals. 

Teaching Tips: 
Teachers can see 
Simon Lichman's hopscotch article on 
hopscotch in multicultural intergenerational
co-existence-education for additional notes 
about how games can lead to important 
learning discoveries. 

Lichman, Simon. 2015. Uses of Hopscotch in 
Multicultural, Intergenerational Co-existence 
Education. Journal of Folklore and 
Education. 2:3-13, 
https://jfepublications.org/article/uses-of-
hopscotch-in-multicultural-intergenerational-
co-existence-education. 

https://historymiami.org/wp-content/uploads/Dolls2-scaled.jpg
https://historymiami.org/wp-content/uploads/Seminole-e1501688946257-scaled.jpg
https://soundcloud.com/miamistories/the-complex-world-of-four-square-omariya-garnett-trinity-thomas-jamiyah-smiley-and-zuri-rolle?in=miamistories/sets/avenues-of-expression-street
https://soundcloud.com/miamistories/the-complex-world-of-four-square-omariya-garnett-trinity-thomas-jamiyah-smiley-and-zuri-rolle?in=miamistories/sets/avenues-of-expression-street
https://www.loc.gov/item/2017835800/
https://jfepublications.org/article/uses-of-hopscotch-in-multicultural-intergenerational-co-existence-education/
https://jfepublications.org/article/uses-of-hopscotch-in-multicultural-intergenerational-co-existence-education/
https://jfepublications.org/article/uses-of-hopscotch-in-multicultural-intergenerational-co-existence-education/
https://jfepublications.org/article/uses-of-hopscotch-in-multicultural-intergenerational-co-existence-education.
https://jfepublications.org/article/uses-of-hopscotch-in-multicultural-intergenerational-co-existence-education.
https://jfepublications.org/article/uses-of-hopscotch-in-multicultural-intergenerational-co-existence-education.
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Explain: 
After a student shares their game, ask if there are variations that other students know. This 
begins to create learning around the notion of variation rather than “right/wrong.” 
 
Extend: 
Students will work independently to design a new toy. They will draw a picture of their new 
toy to include in their Discovery Journals. Encourage students to share the pictures of their 
new toys and to explain what they created. 
 
Students will use the materials provided to build their new toys. 
 

 
 
Age: Kindergarten Lesson 8: All About School 
Time Requirement: 20-30 min. 
Essential Question: 
What makes your school culture unique?  

 
Supporting Questions: 
• Where did your family members go to school? 
• What were these schools like? (How many students were in a class? What subjects were 

taught? What did the school buildings look like?) 
• Where do you go to school? 
• What do you like about your school? 
• How is your school the same as/different from your family members’ school(s)? 

 
Primary Sources: 
• Image: Coral Gables Elementary School 
• https://www.loc.gov/free-to-use/teachers-and-students 
 
Book Recommendations: 
• All Are Welcome by Alexandra Penfold and Suzanne Kaufman 
• I Am Ruby Bridges by Ruby Bridges and Nikkolas Smith 

 
Teacher Materials and Preparation: 
Secure and review primary sources. 
Prepare and print All About Your School! Page for Discovery Journals. 
 
Engage: 
Introduce essential questions.  
 
Encourage students to share what they like 
about school through a drawing they will 
include in their Discovery Journals.  
 

Teaching Tips: 
  
 
A student discussion first may help students 
to identify the thing they wish to draw.  

http://dpanther.fiu.edu/dpService/dpPurlService/purl/FI22013120/00001
https://www.loc.gov/free-to-use/teachers-and-students


https://historymiami.org/wp-content/uploads/076-scaled.jpg
https://historymiami.org/wp-content/uploads/076-scaled.jpg


http://dpanther.fiu.edu/dpService/dpPurlService/purl/CM00300006/00001
http://dpanther.fiu.edu/dpService/dpPurlService/purl/VM00010013/00001
https://www.loc.gov/item/2020720596/
https://www.loc.gov/item/2020720596/
https://www.loc.gov/item/2020720596/
https://www.loc.gov/free-to-use
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/pedro-zepeda/


https://historymiami.org/wp-content/uploads/Tres-scaled.jpg
https://historymiami.org/wp-content/uploads/SP-scaled.jpg
https://www.loc.gov/item/2021669819/


https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/leandro-rojas/
https://historymiami.org/south-florida-folklife-center/artist-in-residence-programs/21st-century-steel-band/
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Ethnography: 
Encourage students to share a song that is important to/popular within their cultural heritage. 
They may need to ask for help from their parents/guardians to document this song and bring 
that documentation to class.  
 

 
Age: Kindergarten Culminating Activity: All About Us Family 

Showcase 
Celebrate all you’ve learned! Create an All About Us Family Showcase. Encourage students to 
showcase all the items in their Discovery Journals. Invite other classes and families to share in 
the experience. 
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Recipe Card. 

Draw or write your familyõs favorite recipe.  











https://www.loc.gov/item/95517072


https://greenwoodresources.org/curriculum-resources/stories-about-the-massacre/
https://voicesofoklahoma.com/topics/1921-tulsa-oklahoma-race-massacre-oral-histories/


https://www.hivelearning.com/site/resource/inclusion-works-workouts-for-antiracism/affinity-bias-and-you-evaluate-your-inner-circle/
https://www.facinghistory.org/resource-library/preparing-students-difficult-conversations


https://www.facinghistory.org/resource-library/preparing-students-difficult-conversations
https://www.neuhaus.org/wp-content/uploads/Connect_Correct_Collect_Chart.doc


https://voicesofoklahoma.com/topics/1921-tulsa-oklahoma-race-massacre-oral-histories/
https://www.jhfcenter.org/1921-race-massacre
https://www.tulsahistory.org/exhibit/1921-tulsa-race-massacre/audio/
https://folksources.org/resources/
https://rethinkingschools.org/articles/burned-out-of-homes-and-history-unearthing-the-silenced-voices-of-the-tulsa-race-riot/
https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/guides/
https://folksources.org/resources/
https://www.okhistory.org/learn/tulsaracemassacre
https://library.okstate.edu/search-and-find/collections/digital-collections/tulsa-race-riot-of-1921-collection/
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Challenging Questions Lead to Difficult Dialogues 
Throughout the Social Studies methods courses, our preservice and early career teachers learn hard 
history and how to teach it through these strategies, but the most important teaching strategy we 
model is inquiry—to let questions drive Social Studies learning. Often students will come up with 
their own questions, but it is also important that the instructor be prepared with questions to 
jumpstart meaningful conversations. As students gain more knowledge about the 1921 Race 
Massacre, the history of Greenwood, and the effects of this historical event on the community, 
city, state, and nation, we use discussion prompts, such as the questions listed below, to delve 
deeper and push their understanding beyond the simple questions of who, what, where, and when 
and toward the more complex questions of why and how. We have used these questions in our 
Social Studies methods courses to foster deeper understanding and difficult dialogues about the 
Tulsa Race Massacre: 
 

• Should we call this event a riot or massacre? 
• What motivated the perpetrators to attack the thriving Greenwood district?   
• What role did the press play in the events of the Tulsa Race Massacre? Does the press bear 

any responsibility? 
• What responsibility does the city/state have to revitalize Greenwood and North Tulsa?  
• What are the lasting effects (economic, political, social) of this event on Tulsa? Oklahoma? 

The United States? 
• What is the difference between “not racist” and “anti-racist”? 
• How is being a “colorblind” teacher hurtful to students of color? 
• What recent events in Oklahoma and the nation can we teach in connection with the 1921 

Race Massacre? How are these connections relevant to students’ lives? 
 

As students learn more about Greenwood and the Tulsa Race Massacre, the more questions they 
ask about why this history continues to be hidden. When PK–12 students and university teacher 
candidates start to ask challenging questions and seek out historical connections between people, 
places, and events across time periods, we believe this shift demonstrates their readiness for 
difficult dialogues about hard history. These same questions may come up in the upper elementary, 
middle school, and high school classrooms we are preparing teacher candidates to step into one 
day, and they need to be prepared to handle challenging questions and the conversations that 
follow.  
 
We model difficult dialogues in our Social Studies methods courses to equip preservice teachers 
to have hard conversations about history with their future students. As we shared in this article, 
educators should prepare their students to engage in difficult dialogues by creating a safe 
classroom community, teaching students to activate listening and critical-thinking skills, and 
leading students to evaluate their own thinking and biases before entering challenging 
conversations. Teaching through inquiry, modeling primary source analysis, and encouraging 
students to use texts, oral histories, photographs, and visual sources as evidence when responding 
to challenging questions allows students to participate in difficult dialogues in the classroom 
without it devolving into a shouting match (Center for Excellence in Teaching and Learning n.d.). 
While we do our best to prepare effective Social Studies teachers and fully acknowledge the 
challenges educators face today, we hope the strategies presented here will encourage them not to 
back down from teaching challenging topics out of fear or lack of knowledge. 
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https://www.forbes.com/sites/antoinegara/2020/06/18/the-bezos-of-black-wall-street-tulsa-race-riots-1921
https://www.hivelearning.com/site/resource/inclusion-works-workouts-for-antiracism/affinity-bias-and-you-evaluate-your-inner-circle/
https://www.hivelearning.com/site/resource/inclusion-works-workouts-for-antiracism/affinity-bias-and-you-evaluate-your-inner-circle/
https://www.jhfcenter.org/1921-race-massacre
https://www.teacher2teacherhelp.com/mentor-text-background/
https://www.okhistory.org/publications/enc/entry.php?entry=GR024
https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/guides/
https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/
https://www.neuhaus.org/wp-content/uploads/Connect_Correct_Collect_Chart.doc
https://www.okhistory.org/learn/tulsaracemassacre
https://library.okstate.edu/search-and-find/collections/digital-collections/tulsa-race-riot-of-1921-collection/
http://www.edweek.org/leadership/map-where-critical-race-theory-is-under-attack/2021/06
https://blackwallstreetwomen.com/emma-gurley/
https://www.tulsahistory.org/exhibit/1921-tulsa-race-massacre/audio/
https://voicesofoklahoma.com/topics/1921-tulsa-oklahoma-race-massacre-oral-histories
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Lesson 1: Evaluating Primary Sources: A Lesson on Critical Language Use 

by Sarah Milligan with Teaching Tips from Brandy Perceful and Shanedra Nowell 
 
How can teachers use archival documents in the classroom not only to teach about a historical 
event, but also to strengthen students’ critical inquiry skills? This lesson aims to help students 
develop critical inquiry skills by examining how historic images and objects are framed in 
institutional contexts. Students will examine historic “captions” of postcards created of the 1921 
Tulsa Race Massacre and how personal perspective shapes the way we view historic objects. At 
the end of the lesson, students will gain a deeper understanding of the 1921 Tulsa Race Massacre 
by interrogating the documentation of this event and reinforce the need to think critically about 
how information is generated and shared. 
 

Lesson Title: Evaluating Primary Sources: A Lesson on Critical Language Use 

Time Requirement:  50-60 min. Suggested Courses: U.S. History (1878–Present), AP U.S. 
History, Oklahoma History, African American History 

Central Focus:  
This lesson offers a general overview of primary source context. It includes a discussion of the 
positionality of people who have institutionalized the care and access of primary source material 
over time and explores how language matters. Explore the slide deck created by our classroom 
teacher: 
https://docs.google.com/presentation/d/1CPBhyr8iqvJ12hiL7Ru1_t3tiuZzy0UUZEeklbb32G8/ed
it?usp=share_link 
 
Essential Questions: 
What are primary sources and how are they created and “institutionalized?” What could be 
missing? How does language describing this material accurately represent the cultural context of 
the object? 
 
For the Teacher: 
For an overview of the 1921 Tulsa Race Massacre, see the digital exhibition from the Tulsa City-
County Library: https://www.tulsalibrary.org/1921-tulsa-race-massacre.  
 
For an overview of understanding and talking about bias, see this resource from the Smithsonian 
National Museum of African American History: https://nmaahc.si.edu/learn/talking-about-
race/topics/bias.  
 
For more on the history of sharing images taken during and in the wake of the 1921 Tulsa Race 
Massacre, see:  
 
World Literature Today. 2021. Volume 95(2, Spring). Photographing the Tulsa Massacre: A 
Conversation with Karlos K. Hill by Daniel Simon:  
https://www.worldliteraturetoday.org/2021/spring/photographing-tulsa-massacre-conversation-
karlos-k-hill-daniel-simon.  
 

https://docs.google.com/presentation/d/1CPBhyr8iqvJ12hiL7Ru1_t3tiuZzy0UUZEeklbb32G8/edit?usp=share_link
https://docs.google.com/presentation/d/1CPBhyr8iqvJ12hiL7Ru1_t3tiuZzy0UUZEeklbb32G8/edit?usp=share_link
https://www.tulsalibrary.org/1921-tulsa-race-massacre
https://nmaahc.si.edu/learn/talking-about-race/topics/bias
https://nmaahc.si.edu/learn/talking-about-race/topics/bias
https://www.worldliteraturetoday.org/author/daniel-simon
https://www.worldliteraturetoday.org/2021/spring/photographing-tulsa-massacre-conversation-karlos-k-hill-daniel-simon
https://www.worldliteraturetoday.org/2021/spring/photographing-tulsa-massacre-conversation-karlos-k-hill-daniel-simon


https://www.oupress.com/author/karlos-k-hill
https://www.oupress.com/9780806168562/the-1921-tulsa-race-massacre.
https://www.ou.edu/web/news_events/articles/news_2021/library-of-congress-accepts-ou-libraries-proposal-to-change-subject-heading-to-tulsa-race-massacre
https://www.ou.edu/web/news_events/articles/news_2021/library-of-congress-accepts-ou-libraries-proposal-to-change-subject-heading-to-tulsa-race-massacre
https://archivesforblacklives.files.wordpress.com/2019/10/ardr_final.pdf
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● 2.A.6-8.3 Develop deeper levels of understanding by questioning ideas and assumptions and 
identifying inconsistencies or errors in reasoning. 

● 2.A.9-12.3 Reinforce critical thinking by evaluating and challenging ideas and assumptions; 
analyze and explain inconsistencies in reasoning. 

● 3.A.6-8.1 Gather, compare, and analyze evidence from primary and secondary sources on the 
same topic, identifying possible bias and evaluating credibility. 

● 3.A.9-12.1 Gather, organize, and analyze various kinds of primary and secondary source 
evidence on related topics, evaluating the credibility of sources. 

● 3.A.6-8.3 Use multiple historical or contemporary primary sources to identify further areas of 
inquiry and additional relevant sources. 

● 3.A.9-12.3 Develop questions about multiple historical and/or contemporary sources to 
pursue further inquiry and investigate additional sources. 

● 3.A.6-8.7 Describe multiple factors that influence the perspectives of individuals and groups 
during historical eras or toward contemporary situations. 

● 3.A.9-12.7 Analyze complex and interacting factors that influence multiple perspectives 
during different historical eras or contemporary events. 

● 4.A.6-8.3 Acquire, determine the meaning, and appropriately use academic vocabulary and 
phrases used in social studies contexts. 

 
Oklahoma History   
● OKH.5.2. Examine multiple points of view regarding the evolution of race relations in 

Oklahoma, including: 
○ A.  growth of all-black towns (1865–1920)  
○ B.  passage of Senate Bill 1 establishing Jim Crow Laws 
○ C.  rise of the Ku Klux Klan 
○ D.  emergence of “Black Wall Street” in the Greenwood District 
○ E.  causes of the Tulsa Race Riot and its continued social and economic impact. 
○ F.  the role labels play in understanding historic events, for example “riot” versus 

“massacre”. 
United States History (1878–Present) 
● USH.4.1 Examine the economic, political, and social transformations between the World 

Wars. 
○ B. Describe the rising racial tensions in American society including the resurgence of the 

Ku Klux Klan, increased lynchings, race riots as typified by the Tulsa Race Riot, the rise 
of Marcus Garvey and black nationalism, and the use of poll taxes and literacy tests to 
disenfranchise blacks. 

 
Primary Sources in this Lesson: 
Historic Postcard with the caption, "Captured Negros on Way to Convention Hall - During Tulsa 
Race Riot, June 1, 1921." Courtesy of Tulsa Historical Society and Museum 
https://tulsahistory.pastperfectonline.com/photo/CD1D200D-B47C-48AF-A96D-223155630968. 
 
Historic Postcard with the caption, "Tulsa Negro Uprising. West Side of Greenwood, at Archer."  
Courtesy of Tulsa Historical Society and Museum  
https://tulsahistory.pastperfectonline.com/Photo/4A7C3B36-A640-41C3-A526-061926545403. 
  

https://tulsahistory.pastperfectonline.com/photo/CD1D200D-B47C-48AF-A96D-223155630968
https://tulsahistory.pastperfectonline.com/Photo/4A7C3B36-A640-41C3-A526-061926545403
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Historic Postcard with the caption, “Scene from Tulsa Race Riot June 1st 1921.” Collection of 
the Smithsonian National Museum of African American History and Culture 
http://n2t.net/ark:/65665/fd53fef46c1-75d7-4379-9f5b-ebb257182653.  
 
“Burning of church where amunition [sic] was stored - during Tulsa Race Riot.” American 
National Red Cross photograph collection, Library of Congress 
https://www.loc.gov/pictures/item/2017679767.  
 
Common Misconceptions and How You Plan to Address Them:  
Objects and artifacts in museums, historical societies, libraries, and archives are presented as 
neutral pieces of representative evidence of our cultural past, but in reality they are collected or 
framed by individuals with often limited ties or understanding to the community or culture the 
sources represent. One way to more accurately engage with primary source materials is to 
understand the processes in which they are created, collected, and presented to the public.  
 
Lesson Objectives: 
After completing this lesson, students will be able to:  
● Cite specific evidence to support analysis of primary sources. 
● Identify aspects of a text (audio or written) that reveal an author’s point of view or purpose 

(e.g., loaded language, inclusion, or avoidance of particular facts). 
 

Academic Language/Terminology: 
● Implicit bias: a bias or prejudice that is present but not consciously held or recognized 

(Merriam Webster dictionary) 
● Primary source: raw materials of history—original documents and objects that were created at 

the time under study (Library of Congress) 
 

Differentiation and Other Modifications:  
This lesson uses visual materials that may be a challenge for visually impaired students. Aid 
these students with thick description of the photographs that engages other senses.  
Teachers may remove timed elements for students with time accommodations on tests or 
assignments. 
 
Teacher Materials and Preparation: 
Test all links connected to classroom activities. Review and print needed worksheets.  
 
Context:  
For more information on how language creation happens related to primary source material, see 
the Digital Public Library of America’s “Statement on Potentially Harmful Content” 
https://dp.la/about/harmful-language-statement.  
 
 

http://n2t.net/ark:/65665/fd53fef46c1-75d7-4379-9f5b-ebb257182653
https://www.loc.gov/pictures/item/2017679767/
https://www.merriam-webster.com/dictionary/bias#h1
https://www.merriam-webster.com/dictionary/implicit%20bias
https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/
https://dp.la/about/harmful-language-statement


https://www.tulsahistory.org/exhibit/1921-tulsa-race-massacre/photos/nggallery/page/5#gallery/79fff4159cc1ef156d2a88222449c2e5/709
https://utulsa.as.atlas-sys.com/repositories/2/archival_objects/125825
https://dc.library.okstate.edu/digital/collection/TulsaRR/id/351/rec/1
https://dc.library.okstate.edu/digital/collection/TulsaRR/id/351/rec/1


http://n2t.net/ark:/65665/fd53d6610f6-6326-4f08-8be6-0b6fde8f5111
http://n2t.net/ark:/65665/fd53d6610f6-6326-4f08-8be6-0b6fde8f5111
https://pz.harvard.edu/sites/default/files/See%20Think%20Wonder_3.pdf
https://pz.harvard.edu/sites/default/files/See%20Think%20Wonder_3.pdf


https://tulsahistory.pastperfectonline.com/photo/CD1D200D-B47C-48AF-A96D-223155630968
https://tulsahistory.pastperfectonline.com/Photo/4A7C3B36-A640-41C3-A526-061926545403


http://n2t.net/ark:/65665/fd53fef46c1-75d7-4379-9f5b-ebb257182653
http://n2t.net/ark:/65665/fd53fef46c1-75d7-4379-9f5b-ebb257182653
https://lccn.loc.gov/2017679767


https://www.tulsalibrary.org/1921-tulsa-race-massacre
https://www.tulsalibrary.org/1921-tulsa-race-massacre
https://nmaahc.si.edu/learn/talking-about-race/topics/bias
https://www.worldliteraturetoday.org/2021/spring/photographing-tulsa-massacre-conversation-karlos-k-hill-daniel-simon
https://www.worldliteraturetoday.org/2021/spring/photographing-tulsa-massacre-conversation-karlos-k-hill-daniel-simon
https://www.oupress.com/author/karlos-k-hill
https://www.oupress.com/9780806168562/the-1921-tulsa-race-massacre/
https://www.ou.edu/web/news_events/articles/news_2021/library-of-congress-accepts-ou-libraries-proposal-to-change-subject-heading-to-tulsa-race-massacre
https://www.ou.edu/web/news_events/articles/news_2021/library-of-congress-accepts-ou-libraries-proposal-to-change-subject-heading-to-tulsa-race-massacre
https://archivesforblacklives.files.wordpress.com/2019/10/ardr_final.pdf
https://dp.la/about/harmful-language-statement


https://www.tulsahistory.org/exhibit/1921-tulsa-race-massacre/photos/nggallery/page/5#gallery/79fff4159cc1ef156d2a88222449c2e5/709
https://www.tulsahistory.org/exhibit/1921-tulsa-race-massacre/photos/nggallery/page/5#gallery/79fff4159cc1ef156d2a88222449c2e5/709
https://utulsa.as.atlas-sys.com/repositories/2/archival_objects/125825
https://dc.library.okstate.edu/digital/collection/TulsaRR/id/351/rec/1
https://dc.library.okstate.edu/digital/collection/TulsaRR/id/351/rec/1


https://americanindian.si.edu/nk360/code-talkers/boarding-schools/
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○ C. Examine the rationale behind federal policies toward American Indians including 
the establishment of reservations, attempts at assimilation, the end of the Indian Wars 
at Wounded Knee, and the impact of the Dawes Act on tribal sovereignty and land 
ownership. 

○ D. Compare viewpoints of American Indian resistance to United States Indian policies 
as evidenced by Red Cloud in his Cooper Union speech, Quanah Parker, and Chief 
Joseph as expressed in his I Will Fight No More Forever speech. 

● USH.4.1 Examine the economic, political, and social transformations between the World 
Wars. 
○ C. Assess the impact of the Indian Citizenship Act of 1924 on the American Indian 

nations. 
 
Primary Sources in This Lesson: 
1892 excerpt of a speech given to the National Conference of Charities and Correction by 
Captain Richard Henry Pratt on “The Indian Policy.” 
https://carlisleindian.dickinson.edu/sites/default/files/docs-resources/CIS-
Resources_PrattSpeechExcerptShort_0.pdf.  
 
The Helena Independent. (Helena, Mont.) 07 Sept. 1890. “Flathead Kindergarten,” 
Chronicling America: Historic American Newspapers. Lib. of Congress. 
https://chroniclingamerica.loc.gov/lccn/sn83025308/1890-09-07/ed-1/seq-7 

The News-Herald. (Hillsboro, Highland Co., Ohio), 23 Nov. 1899. “Indian Affairs” 
Chronicling America: Historic American Newspapers. Lib. of Congress. 
https://chroniclingamerica.loc.gov/lccn/sn85038161/1899-11-23/ed-1/seq-6 

Webster City freeman. (Webster City, Hamilton County, Iowa), 08 Aug. 1911. “Indians No 
Like School.” Chronicling America: Historic American Newspapers. Lib. of Congress. 
https://chroniclingamerica.loc.gov/lccn/sn85050913/1911-08-08/ed-1/seq-6 

The North Platte semi-weekly tribune. (North Platte, Neb.), 25 Feb. 1916. “Uncle Sam’s 
Indian Wards.” Chronicling America: Historic American Newspapers. Lib. of Congress. 
https://chroniclingamerica.loc.gov/lccn/2010270504/1916-02-25/ed-1/seq-6 
 
The Tomahawk. (White Earth, Becker County, Minn.), 14 June 1917. “Impure of Heart and 
Mind.” Chronicling America: Historic American Newspapers. Lib. of Congress. 
https://chroniclingamerica.loc.gov/lccn/sn89064695/1917-06-14/ed-1/seq-1 

1928 report “The Problem of Indian Administration” also known as the “Meriam Report.” See 
the section, “Findings and Recommendations: Formal Education of Indian Children,” pp. 11–
14. 
https://babel.hathitrust.org/cgi/pt?id=coo.31924014526150&view=1up&seq=39&skin=2021    
 
 

https://carlisleindian.dickinson.edu/sites/default/files/docs-resources/CIS-Resources_PrattSpeechExcerptShort_0.pdf
https://carlisleindian.dickinson.edu/sites/default/files/docs-resources/CIS-Resources_PrattSpeechExcerptShort_0.pdf
https://chroniclingamerica.loc.gov/lccn/sn83025308/1890-09-07/ed-1/seq-7/
https://chroniclingamerica.loc.gov/lccn/sn85038161/1899-11-23/ed-1/seq-6
https://chroniclingamerica.loc.gov/lccn/sn85050913/1911-08-08/ed-1/seq-6
https://chroniclingamerica.loc.gov/lccn/2010270504/1916-02-25/ed-1/seq-6
https://chroniclingamerica.loc.gov/lccn/sn89064695/1917-06-14/ed-1/seq-1
https://babel.hathitrust.org/cgi/pt?id=coo.31924014526150&view=1up&seq=39&skin=2021


https://www.loc.gov/item/wpalh002771/
https://chilocco.library.okstate.edu/
https://oohrp.library.okstate.edu/Access/render.php?cachefile=okso_sok_252_Baker.xml
https://chilocco.library.okstate.edu/items/show/3867
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://www.loc.gov/classroom-materials/immigration/native-american/removing-native-americans-from-their-land.
https://www.loc.gov/classroom-materials/immigration/native-american/removing-native-americans-from-their-land.
https://americanindian.si.edu/nk360/informational/impact-words-tips
https://americanindian.si.edu/nk360/informational/impact-words-tips


https://www.nps.gov/ethnography/aah/aaheritage/ercb.htm
https://www.britannica.com/topic/assimilation-society
https://youtu.be/UGqWRyBCHhw
https://www.youtube.com/watch?v=LuQtljaCYzo,


https://www.loc.gov/classroom-materials/immigration/native-american/removing-native-americans-from-their-land
https://www.loc.gov/classroom-materials/immigration/native-american/removing-native-americans-from-their-land
https://www.loc.gov/classroom-materials/immigration/native-american/removing-native-americans-from-their-land
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://chilocco.library.okstate.edu/items/show/3867
https://chilocco.library.okstate.edu/items/show/3867
https://carlisleindian.dickinson.edu/sites/default/files/docs-resources/CIS-Resources_PrattSpeechExcerptShort_0.pdf
https://carlisleindian.dickinson.edu/sites/default/files/docs-resources/CIS-Resources_PrattSpeechExcerptShort_0.pdf
https://chroniclingamerica.loc.gov/lccn/sn83025308/1890-09-07/ed-1/seq-7
https://chroniclingamerica.loc.gov/lccn/sn85038161/1899-11-23/ed-1/seq-6
https://chroniclingamerica.loc.gov/lccn/sn85050913/1911-08-08/ed-1/seq-6
https://chroniclingamerica.loc.gov/lccn/sn85050913/1911-08-08/ed-1/seq-6
https://youtu.be/FHuuOVRl6pc
https://pz.harvard.edu/projects/visible-thinking
https://pz.harvard.edu/projects/visible-thinking
https://www.edutopia.org/blog/science-inquiry-claim-evidence-reasoning-eric-brunsell
https://www.edutopia.org/blog/science-inquiry-claim-evidence-reasoning-eric-brunsell
https://www.edutopia.org/blog/science-inquiry-claim-evidence-reasoning-eric-brunsell
https://wpvip.edutopia.org/wp-content/uploads/2022/10/edutopia-brunsell-claims-evidence-reasoning-graph.pdf
https://wpvip.edutopia.org/wp-content/uploads/2022/10/edutopia-brunsell-claims-evidence-reasoning-graph.pdf
https://wpvip.edutopia.org/wp-content/uploads/2022/10/edutopia-brunsell-claims-evidence-reasoning-graph.pdf
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Source E: The North Platte Semi-weekly Tribune. 
North Platte, Neb., 25 Feb. 1916. Chronicling 
America: Historic American Newspapers. Lib. of 
Congress.  
 
Source F: The Tomahawk. White Earth, Becker 
County, Minn., 14 June 1917. “Impure of Heart and 
Mind.” Chronicling America: Historic American 
Newspapers. Lib. of Congress.  

Source G: 1928 report “The Problem of Indian 
Administration” also known as the “Meriam 
Report.” See the section, “Findings and 
Recommendations: Formal Education of Indian 
Children,” pp. 11–14. 
 
Source H: 1932 ethnographic account “A Picture of 
Northwest Indians” by R.G. Stillman with George 
Anton (Nooksack) for the U.S. Work Projects 
Administration, Federal Writers’ Project.  
 
Source I: Interview with Jim Baker, a former 
student at Chilocco Indian Agricultural School from 
1958–1962 from Chilocco History Project. 
 

graph.pdf).  Require 3 different sources 
to support their claim. 
 
Using a “Think, Pair, Share” 
framework, ask students to think about 
all  the interactions that Indigenous 
Americans have had with the U.S. 
Government after engaging secondary 
sources, then answer the following 
question: “Were these interactions 
positive or negative?” Ask students  to 
think about, discuss, and share their 
conclusions with paired partners. After 
larger class discussion, have students 
write a paragraph describing their 
reasoning behind their position, 
including supporting material for their 
argument. 

Explain:  
Write or create student discussion groups based on 
the notes students took while reading the public 
accounts. After students share their ideas in a whole 
class or small group discussion, ask “How do you 
piece together these different accounts over 
different time periods to make a bigger picture of 
this history?” 
 

Teaching Tips:  
Have students return to their notes or 
LOC Analysis Guides and use them as 
evidence to support their discussion 
claims.  

Extend:  
Hang a large piece of butcher paper, poster size 
sticky note, or a classroom whiteboard on the wall. 
Using individual words, quotations, questions, 
drawings or symbols, have students share their 
feelings, responses, and questions related to the 
perspectives shared in the various sources. 
Facilitate a class discussion based on the points 
shared on the wall. 

Teaching Tips:  
Also consider assigning  students to 
write a one- page Claim, Evidence, 
Reasoning paper that answers the 
question “Based on the definition 
provided by the text, does the act of 
forcing indigenous children to attend 
Native American Boarding Schools fit 
the definition of Cultural Genocide?” 

https://chroniclingamerica.loc.gov/lccn/2010270504/1916-02-25/ed-1/seq-6
https://chroniclingamerica.loc.gov/lccn/sn89064695/1917-06-14/ed-1/seq-1
https://chroniclingamerica.loc.gov/lccn/sn89064695/1917-06-14/ed-1/seq-1
https://babel.hathitrust.org/cgi/pt?id=coo.31924014526150&view=1up&seq=39&skin=2021
https://babel.hathitrust.org/cgi/pt?id=coo.31924014526150&view=1up&seq=39&skin=2021
https://babel.hathitrust.org/cgi/pt?id=coo.31924014526150&view=1up&seq=39&skin=2021
https://www.loc.gov/item/wpalh002771
https://www.loc.gov/item/wpalh002771
https://oohrp.library.okstate.edu/Access/render.php?cachefile=okso_sok_252_Baker.xml
https://wpvip.edutopia.org/wp-content/uploads/2022/10/edutopia-brunsell-claims-evidence-reasoning-graph.pdf
https://www.readingrockets.org/classroom/classroom-strategies/think-pair-share
https://wpvip.edutopia.org/wp-content/uploads/2022/10/edutopia-brunsell-claims-evidence-reasoning.pdf
https://wpvip.edutopia.org/wp-content/uploads/2022/10/edutopia-brunsell-claims-evidence-reasoning.pdf
https://chilocco.library.okstate.edu/
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Students are required to support their 
claim with evidence from the “‘Kill the 
Indian, Save the Man.’ An Introduction 
to the History of Boarding Schools,” 
the “Chilocco Through the Years” 
documentary, and one other approved 
source of their own.  

Evaluate:  
Students will complete a Reflection Exit Ticket. Ask students to write three things they 
learned about the history of federal Native American boarding schools in the U.S. or about 
understanding a story over time.  

Sources:  
Library of Congress, Immigration and Relocation in U.S. History; Native American: 
https://www.loc.gov/classroom-materials/immigration/native-american  

Chilocco Through the Years documentary: https://www.youtube.com/watch?v=LuQtljaCYzo 

Chilocco Indian School: A Generational Story graphic novel: 
https://chilocco.library.okstate.edu/items/show/3867  

Library of Congress Primary Source Analysis Tool
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/
documents/Primary_Source_Analysis_Tool_LOC.pdf

Healing Voices Volume 1: A Primer on American Indian and Alaska Native Boarding Schools 
in the U.S.: https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-
content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf  

Smithsonian’s National Museum of the American Indian, “Native Words, Native Warriors” 
series: https://americanindian.si.edu/nk360/code-talkers  

https://boardingschoolhealing.org/kill-the-indian-save-the-man-an-introduction-to-the-history-of-boarding-schools/
https://boardingschoolhealing.org/kill-the-indian-save-the-man-an-introduction-to-the-history-of-boarding-schools/
https://boardingschoolhealing.org/kill-the-indian-save-the-man-an-introduction-to-the-history-of-boarding-schools/
https://boardingschoolhealing.org/kill-the-indian-save-the-man-an-introduction-to-the-history-of-boarding-schools/
https://chilocco.library.okstate.edu/documentary
https://www.loc.gov/classroom-materials/immigration/native-american/
https://www.youtube.com/watch?v=LuQtljaCYzo
https://chilocco.library.okstate.edu/items/show/3867
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://americanindian.si.edu/nk360/code-talkers/
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Primary_Source_Analysis_Tool_LOC.pdf


https://catalog.archives.gov/id/2745609
https://catalog.archives.gov/id/2745609
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf


https://youtu.be/LuQtljaCYzo


https://catalog.archives.gov/id/2745609
https://catalog.archives.gov/id/2745609
https://catalog.archives.gov/id/2745626
https://catalog.archives.gov/id/2745626
https://catalog.archives.gov/id/2745629
https://catalog.archives.gov/id/2745629
https://catalog.archives.gov/id/2745648
https://catalog.archives.gov/id/2745648
https://catalog.archives.gov/id/2745651
https://catalog.archives.gov/id/2745651
https://catalog.archives.gov/id/2745654
https://catalog.archives.gov/id/2745654
https://www.britannica.com/topic/assimilation-society
https://www.merriam-webster.com/dictionary/symbolism


https://youtu.be/LuQtljaCYzo
https://youtu.be/UGqWRyBCHhw
https://catalog.archives.gov/search?q=chiloccan
https://catalog.archives.gov/search?q=chiloccan
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1930: https://catalog.archives.gov/id/2745609 

 
 
1947 https://catalog.archives.gov/id/2745626         

    
 

These photos are included in 
the lesson for reference. You 
will want to have larger 
copies available digitally or 
printed prior to using this 
activity in your course. 

https://catalog.archives.gov/id/2745609
https://catalog.archives.gov/id/2745609
https://catalog.archives.gov/id/2745626
https://catalog.archives.gov/id/2745626
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1950 https://catalog.archives.gov/id/2745629              

 
1969 https://catalog.archives.gov/id/2745648      

    
 

https://catalog.archives.gov/id/2745629
https://catalog.archives.gov/id/2745629
https://catalog.archives.gov/id/2745648
https://catalog.archives.gov/id/2745648
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1972 https://catalog.archives.gov/id/2745651     

 
  
1975 https://catalog.archives.gov/id/2745654  

 
 
Explore:  
Draw a picture of yourself in class, but add details that make 
sure everyone knows who you are.  
 
Discuss drawings in class or small groups.  

Teaching Tips:  
Before moving this part of 
the lesson, students should 
compare/contrast ways their 
own school’s yearbooks 
choose to represent students 
and students’ lives.  

Explain:  
Write or create student discussion groups on the self-portrait 
activity. Invite discussion on what a stereotype they were 
working to counter through their cartoon might have been and 
why that felt important to include. Help draw connections 
between Chilocco yearbook cartoons and student’s own 
drawings. After students share their ideas in a whole class or 
small group discussion, ask students: How can humor and 
artistic expression help counter stereotypes of a community or 
culture? 
 

Teaching Tips:  
Use a template worksheet 
that follows this lesson to 
track the steps in this 
learning activity. 
 

https://catalog.archives.gov/id/2745651
https://catalog.archives.gov/id/2745651
https://catalog.archives.gov/id/2745654
https://catalog.archives.gov/id/2745654


https://open.spotify.com/playlist/4sUgqec4k43cw3fe99RxK7
https://open.spotify.com/playlist/4sUgqec4k43cw3fe99RxK7
https://catalog.archives.gov/search?q=chiloccan
https://catalog.archives.gov/search?q=chiloccan
https://catalog.archives.gov/search?q=chiloccan
https://youtu.be/LuQtljaCYzo
https://chilocco.library.okstate.edu/items/show/3867
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf
https://secureservercdn.net/198.71.233.187/ee8.a33.myftpupload.com/wp-content/uploads/2021/09/NABS-Newsletter-2020-7-1-spreads.pdf






https://www.youtube.com/watch?v=D9Ihs241zeg
https://centerforinterculturaldialogue.files.wordpress.com/2014/10/key-concept-counter-narrative.pdf
https://centerforinterculturaldialogue.files.wordpress.com/2014/10/key-concept-counter-narrative.pdf


https://folksources.org/resources/items/show/26
https://folksources.org/resources/items/show/16
https://folksources.org/resources/items/show/18
https://folksources.org/resources/items/show/32


http://www.pz.harvard.edu/sites/default/files/Circle%20of%20Viewpoints_0.pdf
https://archive.org/details/rbmsbk_ap2-v4_1962_V16N3
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Primary_Source_Analysis_Tool_LOC.pdf
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Primary_Source_Analysis_Tool_LOC.pdf


https://soundcloud.com/vermontfolklifecenter/all-the-fears-went-away-the-golden-cage/s-fewbWICO0nu?si=e2951746fb324c9690f222e89594fb7b&utm_source=clipboard&utm_medium=text&utm_campaign=social_sharing
https://soundcloud.com/vermontfolklifecenter/all-the-fears-went-away-the-golden-cage/s-fewbWICO0nu?si=e2951746fb324c9690f222e89594fb7b&utm_source=clipboard&utm_medium=text&utm_campaign=social_sharing
https://folksources.org/resources/items/show/16
https://folksources.org/resources/items/show/16
https://folksources.org/resources/items/show/18
https://folksources.org/resources/items/show/18


https://folksources.org/
https://www.loc.gov/collections/occupational-folklife-project/about-this-collection/
https://vimeo.com/channels/1811583/
https://www.loc.gov/search/?fa=partof:finding+roots:+asian+american+farmers+in+contemporary+america:+occupational+folklife+project,+2020-2021
https://www.loc.gov/search/?fa=partof:finding+roots:+asian+american+farmers+in+contemporary+america:+occupational+folklife+project,+2020-2021
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